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Amplify Desmos Math New York 
program resources

Student bundle includes:

NY Digital Experience (English and Spanish), featuring:

• Interactive Student Activity Screens

• Enriched feedback

• Collaboration tools

NY Digital Experience (English and Spanish), featuring:

• Facilitation and progress monitoring tools

• Presentation Screens

• Instructional supports

• Assessment

Teacher bundle includes:

Extra Practice and Assessment 
Blackline Masters

Optional:

Middle School Manipulative Kit (Grades 6–8)

A.

Assessment Guide
Grade 6

Additional Practice
Grade 6

Teacher Edition
Grade 6 Volume 2

Teacher Edition
Grade 6 Volume 1

NY Teacher Edition, 

multivolume, spiral-bound

NY Student Edition, 

multivolume, consumable

Student Edition
Grade 6 Volume 2

Student Edition
Grade 6 Volume 1

Additional components and features may roll out over time.
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Lesson-level assessments

Amplify Desmos Math New York lessons are centered around sense-making 
and in-the-moment feedback. Daily moments of assessment provide 
valuable evidence of learning for both the teacher and student.

• Exit Tickets: Each lesson has an Exit Ticket 
focused on one of the key concepts in the 
lesson. Exit Tickets are carefully designed to 
minimize the time they take to complete while 
maximizing the insight the teacher receives on 
a daily basis in order to attend to student needs 
during the following class.

• Enriched feedback: We harness the power 
of digital math and graphing tools to show 
students the meaning of their thinking 

in context.
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Enriched feedback motivates students and 
engages them in the learning process.

Rather than telling a 
student if their paint 
ratio is right or wrong, 
we mix the colors 
for them.

Rather than telling a 
student if their slope 
is correct, we use it to 
land a plane.
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Reporting tools monitor progress 
and provide insight into learning.

Amplify Desmos Math New York provides teachers and administrators 
with unified reporting and insights so that educators have visibility into 
what students know about grade-level math—and can plan instruction 
accordingly for the whole class, small groups, and individual students.

Our reports show proficiency and growth by domain, cluster, standard, 
and priority concept using performance data from unit assessments, then 
highlight areas of potential student need to allow teachers to modify their 
instruction and target differentiated support.

The program also includes reports on student usage, performance on 
benchmark assessments, school and district data, and information for 
caregivers. Our team will partner with you to meet the specific data and 
reporting needs of New York City Public Schools.

At-a-glance views of unit-
level assessment results 
inform instructional 
planning, and you 
can also drill down to 
item-level analysis.
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Our standards report allows you to monitor proficiency at the class and 
individual student levels. 
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GRADE 6

Assessment 
Sampler
This section includes all unit-level assessments from Amplify Desmos
Math New York for Units 1–8.

• Pre-unit Readiness Checks are designed to help teachers see which concepts and skills
from previous units and grades need to be bolstered in order for students to be successful.

• Sub-unit Quizzes are formal measures of what students know and can do for the lessons
that immediately precede the quiz.

• End-of-Unit Assessments are formal measures of what students know and can do for all
the lessons in the unit, with an emphasis on the critical concepts and skills of the unit.

G
rade 6

 
| 

U
nit A

ssessm
ents
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Unit   6.1,   Readiness   Check                     Name   ______________________________________  î

1. What   are   some   things   you   know   about   the   area   of   shapes?   
  
  
  
  

Each   small   square   in   the   graph   paper   represents     square   centimeter.   

  
  
3. Circle   all   of   the   rectangles   that   have   an   area   of   square   units.     

  

  

2. Determine   the   area   of   the   rectangle.   
  
  

  

4. Determine   the   height   of   this   rectangle.   

  
  

Height:   ______   centimeters   
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 Unit 6.1, Readiness Check Summary 

 Problem 4 
 (Standard:  4.MD.A.3  ) 

 This question is intended to surface what students already know about reasoning flexibly with area. 
 This content first appears in Lesson 2: Letters, where students use strategies to calculate areas of 
 complex shapes. 

 Suggested Next Steps:  If students struggle . . . 
 After Lesson 2’s Warm-Up, consider inviting them to share the relationship between the base, 
 height, and area of a rectangle. 

 Problem 5 
 (Standards:  4.G.A.2, 5.G.B.4, MP6  ) 

 This question is intended to surface what students already know about how to identify 
 parallelograms and right triangles. Students attend to precision as they defend their choices. 
 This content first appears in Lesson 3: Exploring Parallelograms and Lesson 5: Exploring Triangles, 
 where students informally calculate the areas of parallelograms. 

 Suggested Next Steps:  If students struggle . . . 
 After Lesson 3’s Warm-Up, consider reviewing Problem 5.1 as a class. Create an anchor chart as 
 a class with different types of triangles and quadrilaterals. Consider reviewing Problem 5.2 after 
 Lesson 5’s Warm-Up. 
 Math Language Development  While students have not  formally been introduced to 
 parallelograms yet, consider asking them what they think the word  teveppipskveq  means and 
 what word they see that is part of this word (parallel). 

 Problem 6 
 (Standards:  5.MD.C.4, MP7  ) 

 This question is intended to surface what students already know about how to determine the volume 
 of a rectangular prism. Students make use of the structure of the unit cubes shown in the prism. 
 This content first appears in Lesson 9: Renata’s Stickers, where students informally calculate the 
 volume and surface area of rectangular prisms. 

 Suggested Next Steps:  If students struggle . . . 
 Consider reviewing this screen as a class before Lesson 9's Warm-Up. Invite students to share 
 strategies and create an anchor chart as a class with the definition of  zspyqi  . 
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 Yrmx :250 Viehmriww Gligo Wyqqev} 
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 Wykkiwxih Ri|x Wxitw> 
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 32 

 Triangle Area:  𝑏𝑏𝑏 ×  ℎ ÷  2 

 15 

 8 

 9 

 24 

 18 
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 Yrmx :250 Irh1Yrmx Ewwiwwqirx> Jsvq E  Erw{iv Oi} 
 ʖʛ 
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 ᴪ ─  D  
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 ᴪ ─  D  ┌  ʗ 
 ʙ 

 ʝ 
 ʛʙ ⌠  ʙ ⌠  ʙ ⌠  ʝ └  ʙʝ 

 .  ʗ ─  H  ─  R  ⌐  ʗ ─  H  ─  D  ⌐  ʗ ─  R  ─  D  

 ʚʗ 
 D  └  ʗ 

 .  H  └  ʙ  R  └  ʘ 
 D  ─  H  └  ʝ 

 D  ─  R  └  ʛ 
 H  ─  R  └  ʖʗ 

 ʝ ⌐  ʝ ⌐  ʛ ⌐  ʛ ⌐  ʖʗ ⌐  ʖʗ └  ʚʗ 

 ʖʕʚ 

 H  ─  R  └  ʗʚ 

 ᴪ ─  D  ┌  ʗ └  ʗʕ 
 ʗʕ ⌐  ʗʕ ⌐  ʗʕ ⌐  ʗʕ ⌐  ʗʚ 

└  ʖʕʚ 

 ʗʖʙ Ɲ  ʚ 

 ᴪ ─  D  └     ʖʖ ─  ʗʗ └  ʗʙʗ 
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﻿  |  21



!Dpoufou!Tuboebset!Tvn
n
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 6.EE.A.2.A 
 6.EE.A.2.C

 
 6.G

.A.1 
 6.G

.A.4 

 4.1, 4.2, 5.1 
 1, 2, 5.2, 6.2, 7.1 

 1, 2, 3, 4.1, 4.2, 7.1, 7.2 
 5.1, 5.2, 6.1, 6.2 

!Qspcmfn
!2!

 (Standards: 
 , 

 ) 

 In this problem
, students calculate the area of a triangle. This problem

 corresponds m
ost directly to the w

ork students did in Lesson 7: 
 O

ff the G
rid Part 2. 

 If students struggle . . . 
 C

onsider using the m
athem

atical  language routine  C
ritique, C

orrect, C
larify  to help  students 

 understand and com
m

unicate w
hy the area of the triangle is neither 

 nor 
 square centim

eters. 
 32 

 40 
 C

onsider revisiting Lesson 7, Activity 2. 

!Qspcmfn
!3!

 (Standards: 
 ) 

 In this problem
, studen ts calculate the area of a parallelogram

, the length of a base, or a height given the other tw
o m

easurem
ents. 

 This problem
 corresponds m

ost directly to the w
ork students did in Lesson 4: O

ff the G
rid. 

 If students struggle . . . 
 C

onsider asking students to calculate the area of a parallelogram
 w

ith a base of 
 in. and a height of 

 in. and com
pare this area to 

 5 
 3 

 the area of the parallelogram
 in Problem

 2. 
 C

onsider revisiting Lesson 4, Activity 1. 
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 ,Wxerhevh> 
 - 

 Mr xlmw tvsfpiq
0 wxyhirxw vitviwirx xlvii1hmq

irwmsrep Ăkyviw ywmrk rixw q
ehi yt sj vigxerkpiw erh xvmerkpiw xs gepgypexi xli wyvjegi 

 evie sj xliwi Ăkyviw2 Xlmw tvsfpiq
 gsvviwtsrhw q

swx hmvigxp} xs xli {
svo wxyhirxw hmh mr Piwwsr 56> Jegi Zepyi2 

 Mj wxyhirxw wxvykkpi 2 2 2 
 G

srwmhiv ewomrk wxyhirxw xs  zmwyepm~i xli jsphw erh xli rix fimrk jsphih xskixliv2 Tvszmhi eggiww xs tl}wmgep sv hmkmxep q
exivmepw jsv 

 wxyhirxw xs q
ermtypexi2 

 G
srwmhiv vizmwmxmrk Piwwsr 560 Egxmzmx} 62 

!Qspcmfn
!8!

 ,Wxerhevh> 
 - 

 Mr xlmw tvsfpiq
0 wxyhirxw ettp} evie xiglrmuyiw xs wspzi e tvsfpiq

 mr gsrxi|x2 Xlmw tvsfpiq
 gsvviwtsrhw q

swx hmvigxp} xs xli {
svo 

 wxyhirxw hmh mr Piwwsr ;> S
ʆ xli K

vmh Tevx 6 erh Piwwsr <> Tmpiw sj Tsp}ksrw2 

 Mj wxyhirxw wxvykkpi 2 2 2 
 G

srwmhiv ewomrk wxyhirxw ls{
 xli} gsyph gyx xli tsp}ksr mrxs tmigiw xlex {

syph fi liptjyp2 
 G

srwmhiv vizmwmxmrk Piwwsr ;0 Egxmzmx} 6 erh Piwwsr <0 Egxmzmx} 62 
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 6.EE.A.2.C
 

 6.G
.A.1 

 C
orrect choice. 

 square 
 16 
 centim

eters 

 Incorrect choice. 

 Students w
ho select  20 

 square centim
eters m

ay 
 have used 

 centim
eters 

 10 
 as the height. 

 Students w
ho select  32 

 square centim
eters m

ay 
 have calculated the area of 
 a parallelogram

. 

 Did not 
 attem

pt. 

 6.EE.A.2. 
 C

 6.G
.A.1 

 C
orrect choice. 

 inches 
 9 

 Incorrect choice. 

 Students w
ho select  15 

 inches m
ay have 

 m
ultiplied the given 

 lengths. 

 Did not 
 attem

pt. 

 6.G
.A.1 

 M
P7 

 Sketches both show
 

 parallelogram
s w

ith 
 area of 

 square 
 18 

 units. 

 Sketches show
  w

ith 
 som

e errors. 

 Sketches show
 

 parallelogram
s that both 

 m
eet 

 . 

 Students m
ay sketch 

 congruent 
 parallelogram

s w
ith area 

 of 
 square units. 

 18 

 Sketches show
  w

ith 
 significant errors. 

 Student draw
s tw

o 
 figures w

ith an area of 
 square units that 

 18 
 are not parallelogram

s. 

 Student draw
s one 

 parallelogram
 w

ith an 
 area of 

 square units.  
 18 

 Sketches show
  . 

 Sketches show
 

 parallelogram
s that m

eet 
 . 

 Sketches m
eet one or 

 m
ore criteria but are 

 . 

 Did not 
 attem

pt. 
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Unit   6.2,   Readiness   Check                     Reqi   cccccccccccccccccccccccccccccccccccccc    î

52 E   gssomi   vigmti   we}w   xlivi   wlsyph   fi     xmqiw   ew   qygl   ăsyv   ew   xlivi   mw   wykev2   3 îî
M   lezi     gytw   sj   wykev2   [lmgl   i|tviwwmsr   vitviwirxw   ls{   qygl   ăsyv   M   riihC  6 îî

E2 6 + 3
F2  6 � 3
G2  6 � 3
H2  6 � 3

 î
 î

E   fs|   sj   fvs{rmi   qm|   geppw   jsv     ikkw   erh     gyt   sj   smp2  2 2
1 î

625 Ls{   qer}   ikkw   erh   ls{   qygl   smp   {syph   }sy   riih   jsv     fs|iw   sj   fvs{rmi   qm|C  2 î
 î
 î
 î
 î
 î

626 Ls{   qer}   ikkw   erh   ls{   qygl   smp   {syph   }sy   riih   jsv     fs|iw   sj   fvs{rmi   qm|C  3 î
 î
 î
 î
 î
 î
 î

Livi   evi   xlvii   jvegxmsrw>   0   0   erh   2   3
2

5
4

9
6 îî

725 X{s   sj   xliwi   jvegxmsrw   evi   iuymzepirx2   [lmgl   sriw   evi   xli}C   îî

I|tpemr   ls{   }sy   ors{2  î
 î
 î
 î
 î

 î

726 [vmxi   x{s   jvegxmsrw   xlex   evi   iuymzepirx   xs   2  4
3 î

 î
 î
 î
 î

 î
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Unit   6.2,   Readiness   Check                     Reqi   cccccccccccccccccccccccccccccccccccccc    î

 î
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 î
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 î
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 î
 î
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_____ 0  4 · _ = 2 _____ 2  8 · _ = 3 2 _____  3 · _ = 8 0 _____  2 · _ = 4
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rmx :260 U

ym~> Wyq
q

ev} erh V
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!Dpoufou!Tuboebset!Tvn
n
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 Wxerhevh 
 6.RP.A.1 

 6.RP.A.3 
 6.RP.A.3.A 

 Tvsfpiq
w 

 1, 2, 4 
 2 

 3, 5 

!Qspcmfn
!2!

 (Standard:  :2V
T2E25  ) 

 In this problem
, students interpret language that describes a ratio. This problem

 corresponds m
ost directly to the w

ork students 
 did in Lesson 2: Ratio Rounds. 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider asking students to w

rite th e ratios of m
ushroom

s to pepperoni and pizzas to pepperoni then revisiting the choices. 
 C

onsider revisiting Problem
 1 of Lesson 2’s notes. 

!Qspcmfn
!3!

 (Standards:  :2V
T2E25 erh :2V

T2E27  ) 

 In this problem
, students dem

onstrate their understanding of w
hat equivalent ratios are. This problem

 corresponds m
ost 

 directly to the w
ork students did in Lesson 4: Fruit Lab. 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider asking students to explain how

 to create each ratio from
 

 . 
 8    : 6 

 C
onsider revisiting Lesson 4, Activity 2, Screen 6. 
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 2  3 
 12 

 8 

 13 

 15 

 18 

 20 :  12 

�  60 :  36 �  10 :  2 �  5 :  2 �  30 :  18 �  24 :  16 

 5  3 

 12 

 40 

 3  $2 .  25 

 12 

 7 
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 Unit 6.2, End-Unit Assessment: Form A  Name ___________________________________ 

 5.  While playing basketball, Ava’s heart beat  times in  seconds.  80  30 
 While running, her heart beat  times in  seconds.  60  20 

 Which activity made Ava’s heart beat faster? Explain your reasoning. 

 Jayden is saving up for  concert tickets. For  every  hours they work, they get paid  .  $100  5  $40 
 They made a table to figure out how many hours they need to work to earn  , but it has a  $100 
 mistake. 

 6.1  What did Jayden do well? 

 Describe Jayden’s mistake. 

 Hours  Dollars Earned 

 5  40 

 1  8 

 100  800 

 6.2  Determine how many hours Jayden needs to work to earn  .  $100 

 Metropolis requires that for every  plots of land  used for buildings,  plots of land must be left  for  5  2 
 green space. 

 7.1  A company bought  plots of land. How many plots  can it use for buildings?  70 

 7.2  Write a question about this situation whose answer is  plots of land.  30 
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 Unit 6.2, End-Unit Assessment: Form A 

�

�

 I|tperexmsrw zev}2 

 I|tperexmsrw zev}2 

 Viwtsrwiw zev}2 

 Viwtsrwiw zev}2 
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 U
nit 6.2, End Assessm

ent Sum
m

ary and R
ubric: Form

 A 

!Dpoufou!Tuboebset!Tvn
n
bsz!

 6.RP.A.1 
 6.RP.A.3 

 6.RP.A.3.A 
 6.RP.A.3.B 

 2 
 1, 3, 7 

 6 
 4, 5 

!Qspcmfn
!2!

 (Standard:  6.R
P.A.3  ) 

 In this problem
, students solve problem

s using equivalent ratios. This problem
 corresponds m

ost directly to the w
ork students did in 

 Lesson 5: Balancing Act. 

 Suggested N
ext Steps:  If students struggle . . . 

 C
onside r inviting students to use a double num

ber line to help visualize the problem
. 

 C
onsider revisiting Lesson 5, Activity 2, Screen 10. 

!Qspcmfn
!3!

 (Standards:  6.R
P.A.1, M

P8  ) 

 In this problem
, students use repeated reasoning to determ

ine w
hich ratios are equivalent. This problem

 corresponds m
ost directly to 

 the w
ork students did in Lesson 3: Rice Ratios and Lesson 4: Fruit Lab. 

 Suggested N
ext Steps:  If students struggle . . . 

 C
onsider asking students if there are any visual representations that m

ight help. Som
e suggestions are a double num

ber line, 
 tape diagram

, or table. 
 C

onsider revisiting Lesson 4, Activity 2, Screen 6. 
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 E 

!Qspcmfn
!7!

 (Standards:  :2V
T2E272E0 Q

T7  ) 

 In this problem
, students use a table of equivalent ratios to solve real-w

orld problem
s. They analyze the w

ork of another student, 
 critiquing both w

hat the student did w
ell and w

hat their m
istake w

as. This problem
 corresponds m

ost directly to the w
ork students did 

 in 
 Lesson 9: Disaster Preparation and Lesson 10: Balloons. 

 Wykki wxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider suggesting they first find the unit rate of how

 m
any dollars per hour are m

ade. 
 C

onsider revisiting Lesson 10, Activity 2, Screen 12. 

!Qspcmfn
!8!

 (Standards:  :2V
T2E270 Q

T6  ) 

 In this problem
, students use their creativity to solve rate and ratio problem

s involving part-to-part relationships. They have to reason 
 abstractly and quantitatively to form

ulate a question, in contex t, that has a given answ
er. This problem

 corresponds m
ost directly to 

 the w
ork students did in Lesson 13: C

ity Planning. 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider providing a grid for students to draw

 their thinking, or suggesting they use other strategies such as a table to visualize 
 these problem

s. 
 C

onsider revisiting Lesson 13, Activity 1. 
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 Y
rmx :260 Irh Ewwiwwq

irx Wyq
q

ev} erh V
yfvmg> Jsvq

 E 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 5 
 :2VT2E27 

 pmxivw sj wshe 
 ʖʝ 
 {

exiv 
 Wxyhirxw {

ls wipigx 
 pmxivw 

 ʖʘ 
 q

e} lezi ehhih 
 xs fsxl 

 ʖʕ 
 uyerxmxmiw0 sv ehhih 

 xs xli 
 ʖ 

 ryq
fiv sj gerw sj sverki nymgi2 

 Wxyhirxw {
ls wipigx 

 pmxivw 
 ʖʚ 

 q
e} lezi ehhih 

 erh 
 2 

 ʖʗ 
 ʘ 

 Wxyhirxw {
ls wipigx 

 pmxivw q
e} 

 ʝ 
 lezi gepgypexih xli gerw sj 
 sverki nymgi riihih jsv 

 pmxivw 
 ʖʗ 

 sj wshe {
exiv2 

 Hmh rsx 
 exxiq

tx2 

 6 
 :2VT2E250 

 Q
T< 

 Wxyhirx wipigxw epp sj 
 xli gsvvigx glsmgiw 
 erh hsiw rsx wipigx 
 er} mrgsvvigx glsmgiw2 

 ʛʕ    Ɯ ʘʛ 
 ʘʕ    Ɯ ʖʝ 

 Wxyhirx wipigxw 
 sri sj xli gsvvigx 
 glsmgiw erh hsiw 
 rsx wipigx er} 
 mrgsvvigx glsmgiw2 

 Wxyhirx wipigxw 
 fsxl sj xli 
 gsvvigx glsmgiw 
 erh sri mrgsvvigx 
 glsmgi2 

 Wxyhirx wipigxw 
 sri sj xli 
 gsvvigx glsmgiw 
 erh sri 
 mrgsvvigx 
 glsmgi2 

 Wxyhirx srp} wipigxw mrgsvvigx 
 glsmgiw2 

 Wxyhirx wipigxw x{
s sv q

svi 
 mrgsvvigx glsmgiw {

mxl xli gsvvigx 
 glsmgiw2 

 Wxyhirxw {
ls wipigx 

 q
e} 

 ʖʕ    Ɯ ʗ 
 lezi wyfxvegxih 

 jvsq
 iegl 

 ʖʕ 
 zepyi mr xli svmkmrep vexms2 

 Wxyhirxw {
ls wipigx  ʗʙ    Ɯ ʖʛ 

 q
e} lezi rsxmgih xlex }sy ger 

 gviexi xlmw vexms f} ehhmrk 
 xs 

 ʙ 
 iegl zepyi mr xli svmkmrep vexms2 

 Hmh rsx 
 exxiq

tx2 
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 Y
rmx :260 Irh Ewwiwwq

irx Wyq
q

ev} erh V
yfvmg> Jsvq

 E 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 :26 
 6.RP.A.3.A 

 W
ork is com

plete 
 and correct. 

 hours 
 12 . 5 

 hours 
 13 
 (if they can only 
 w

ork hour-long 
 shifts) 

 W
ork show

s conceptual 
 understanding and m

astery, 
 w

ith m
inor errors. 

 W
ork show

s a developing 
 but incom

plete conceptual 
 understanding, w

ith 
 significant errors. 

 Students w
ho w

rite 
 that Jayden needs to 
 w

ork 
 hours m

ay 
 60 

 have calculated 
 . 

 100 −
 40 

 W
eak evidence 

 of 
 understanding. 

 Did not 
 attem

pt. 

 ;25 
 6.RP.A.3 

 W
ork is com

plete 
 and correct. 

 plots of land 
 50 

 W
ork show

s conceptual 
 understanding and m

astery, 
 w

ith m
inor errors. 

 Students w
ho w

rite  28 
 plots m

ay have calculated 
 how

 m
any plots of green 

 space you w
ould need for 

 plots of buildings. 
 70 

 Students w
ho w

rite  175 
 plots m

ay have calculated 
 how

 m
any plots of 

 buildings can be built to 
 accom

pany 
 plots of 

 70 
 green space. 

 W
ork show

s a developing 
 but incom

plete conceptual 
 understanding, w

ith 
 significant errors. 

 W
eak evidence 

 of 
 understanding. 

 Did not 
 attem

pt. 
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iixmrk3I|giihmrk 
 Ettvseglmrk 
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 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 ;26 
 6.RP.A.3, 

 M
P2 

 Student successfully w
rites a 

 question related to the 
 situation w

ith an answ
er of  ʘʕ 

 plots of land. 

 H
ow

 m
any building plots 

 can you m
ake if you used 

 plots for green space? 
 ʖʗ 

 H
ow

 m
any building plots 

 can you m
ake from

  ʙʗ 
 plots of land? 

 H
ow

 m
any plots for green 

 space do you need if you 
 w

ant 
 plots for 

 ʜʚ 
 buildings? 

 Q
uestion has an answ

er 
 of 

 plots of land, but 
 ʘʕ 

 does not reference the 
 given situation. 

 Q
uestion does not 

 have an answ
er of  ʘʕ 

 plots of land, but does 
 reference the given 
 situation. 

 Q
uestion 

 includes the 
 num

ber 
 . 

 ʘʕ 

 Did not 
 attem

pt. 
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 Unit 6.3, Readiness Check Summary 

!Qspcmfn!4!
 6.RP.A.3, MP3 

 Suggested Next Steps: 

!Qspcmfn!5!
 6.RP.A.3 

 Suggested Next Steps: 

!Qspcmfn!6!
 6.RP.A 

 tivgirx 
 ̀   ʖʕʕ 

 Suggested Next Steps: 
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 U
nit 6.3, Q

uiz: Sum
m

ary and R
ubric 

!Qspcmfn
!4!

 (Standards:  6.R
P.A.2, 6.R

P.A.3.B, M
P3  ) 

 In this problem
, students use ratios and unit rates to m

ake com
parisons. Students com

pare unit prices of tw
o scenarios and justify 

 their reasoning w
ith a viable argum

ent. This problem
 corresponds m

ost directly to the w
ork students did in Lesson 4: M

odel Trains. 

 Suggested N
ext Steps:  If students struggle . . . 

 C
onsider asking student s how

 to find a unit rate, or suggest they use a visual representation to organize the given inform
ation. 

 C
onsider m

oving on, as unit rates w
ill continue to be used in upcom

ing lessons and units. 

!Qspcmfn
!5!

 (Standards:  6.R
P.A.2, 6.R

P.A.3.B, M
P2  ) 

 In this problem
, students calculate and interpret the tw

o unit rates for the sam
e relationship and use them

 to solve problem
s. 

 Students reason abstractly and quantitatively w
hen the y determ

ine tw
o unit rates and a new

 corresponding quantity in context. 
 This problem

 corresponds m
ost directly to the w

ork students did in Lesson 5: Soft Serve. 

 Suggested N
ext Steps:  If students struggle . . . 

 C
onsider asking students how

 to find a unit rate, or suggest they use a visual representation to organize the given inform
ation. 

 C
onsider revisiting Lesson 5, Activity 2. 

!Qspcmfn
!6!

 (Standards:  6.R
P.A.3, M

P2  ) 

 In t his problem
, students use unit rates to com

plete a table of equivalent ratios and m
ake sense of those ratios in context. Students 

 reason abstractly and quantitatively as they recognize w
hat is already represented in the table of values and use that inform

ation to 
 com

plete the table. This problem
 corresponds m

ost directly to the w
ork students did in Lesson 7: M

ore Soft Serve. 

 Suggested N
ext Steps:  If students struggle . . . 

 C
o nsider suggesting that students use unit rates or fractions to understand the ratio relationship in the table. 

 C
onsider revisiting Lesson 7, Activity 1, Screen 6. 
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uiz: Sum
m

ary and R
ubric 
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 U
nit 6.3, Q

uiz: Sum
m

ary and R
ubric 

 5.1 
 6.RP.A.3, 

 M
P2 

 All correct  answ
ers. 

 $12 . 50 

 gallons 
 15 

 W
ork show

s 
 conceptual 
 understanding  , w

ith 
 som

e errors. 

 W
ork show

s  incom
plete 

 understanding  w
ith 

 significant errors. 

 W
ork show

s 
 lim

ited 
 understanding  of 
 representing ratio 
 situations w

ith 
 double num

ber 
 lines. 

 I2k20 Wxyhirx ywiw 
 ehhmxmsr mrwxieh sj 
 q

ypxmtpmgexmsr ew 
 xli vipexmsrwlmt 
 fix{

iir gspyq
rw 

 ,i2k20 wxyhirx {
vmxiw 

 mr vs{
  2  -2 

 11 

 Did not 
 attem

pt. 

 5.2 
 6.RP.A.3 

 Student successfully 
 w

rites a question that 
 could be solved using 
 the given table. 

 H
ow

 m
uch does  1 

 gallon of gas cost? 
 H

ow
 m

any gallons 
 of gas can you buy 
 w

ith 
 dollars? 

 $20 

 Q
uestion can be 

 answ
ered using the 

 table, but does not 
 reference the given 
 context. 

 Q
uestion cannot be answ

ered 
 using the table, but does 
 reference the given context. 

 W
ork show

s 
 lim

ited 
 understanding  of 
 ratios in context. 

 Did not 
 attem

pt. 

 5.3 
 6.RP.A.3 

 C
orrect answ

er. 

 ǒ 
 Wxyhirx 
 wyggiwwjypp} 
 erw{

ivw uyiwxmsr 
 jvsq

 9262 

 W
ork show

s 
 conceptual 
 understanding  , w

ith 
 som

e errors. 

 W
ork show

s  incom
plete 

 understanding  w
ith 

 significant errors. 

 W
ork show

s 
 lim

ited 
 understanding  of 
 ratios in context. 

 Did not 
 attem

pt. 
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 Name ______________________________________ 

 1.  Sydney’s fitness app says she has completed  of her goal for the week. Her goal is 
 miles. How far has she biked? 

 A.  miles  B.  miles  C.  miles  D.  miles 

 2.  Mateo’s pasta sauce recipe uses  tomatoes for every  teaspoons of oil. 
 Select  of the true statements. 

 �  The recipe uses  teaspoons of oil per tomato. 

 �  The recipe uses  tomatoes per teaspoon of oil. 

 �  He needs  tomatoes for every  teaspoons of oil. 

 �  He needs  teaspoons of oil for every  tomatoes. 

 �  He needs  tomatoes for every  teaspoons of oil. 

 3.  pounds of blueberries cost  at a grocery  store. Complete the table. 

 4.  Zion is reading a  -page book. He is  finished. 

 How many pages of the book has he read so far? 

﻿  |  71



 Unit 6.3, End-Unit Assessment: Form A  Name ______________________________________ 

 5.  A store is selling pumpkins. Small pumpkins weigh less 
 than  pounds. Big pumpkins weigh  pounds or  more.  10  10 

 Pablo wants to buy a pumpkin that weighs  kilograms.  Is this  4 
 pumpkin small or big? 

 Explain your thinking. 

 It took Amari  hours to paint the first  feet  of a  -foot-long fence.  2  14  70 

 6.1  What percent of the fence have they 
 painted so far? 

 6.2  At this rate, how long would it take Amari 
 to paint the entire fence? 

 7.1  Afia bought shoes that were on sale for  off  the regular price. Afia saved  .  30%  $12 

 What was the regular price of the shoes? 

 7.2  Afia entered this expression into her calculator at the shoe store:  . 
 30 

 100 ·  56 

 Write a question she could answer about prices at the shoe store using this expression. 
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 Unit 6.3, End-Unit Assessment: Form A  Name ______________________________________ 

 Reflection  : Select a question to answer. 

 �  What is something you are proud of from this unit? 

 �  Write what you know about a topic from this unit that you weren’t asked about today. 

 �  Describe or show one strategy you found helpful in this unit. 
 Name any students who helped you with this strategy. 

 �  What else would you like your teacher to know? 
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 Unit 6.3, End-Unit Assessment: Form A 

 35 

�

 3 
 8 

�

 3 
 4  2 

 $24 .  50 

 10 

 123 

 I|tperexmsrw zev}2 
 22 
 10  4 

 4 ·
 22 
 10 =  8 .  8 

 20% 

 10 

 $40 

 Viwtsrwiw zev}2 

 $56  30% 
 $30  56% 

 $56  70% 
 100  $56  30 
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 U
nit 6.3, End Assessm

ent Sum
m

ary and R
ubric: Form

 A 

!Qspcmfn
!4! 6.R

P.A.3.B, M
P2 

 Suggested N
ext Steps: 

!Qspcmfn
!5! 6.R

P.A.3.C
 

 Suggested N
ext Steps: 

!Qspcmfn
!6! 6.R

P.A.3.D
, M

P3 

 Suggested N
ext Steps: 
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 ʘʚ 
 ʖ Ɲ ʙ 

 ʜʕ 
 ʚʕ 

 ʗʕ 

 ʜʕ ⌠
 ʚʕ 

 ʜʖ Ɲ ʙ 
 ʚʕ 
 ʜʕ │

 ʖʕʕ 

 ʘ  ʝ 

 ʘ  ʙ 

 ʗ 
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 6.RP.A.3.C
 

 Student successfully w
rites a 

 question that could be solved 
 w

ith the given expression. 

 ● 
 H

ow
 m

any dollars w
ill you 

 save on a 
 item

 that is 
 $56 

 off? 
 30%

 

 ● 
 H

ow
 m

any dollars w
ill you 

 save on a 
 item

 that is 
 $30 

 off? 
 56%

 

 ● 
 H

ow
 m

uch does a 
 item

 
 $56 

 cost that is di  scounted 
 ? 

 70%
 

 Q
uestion can be 

 answ
ered using the 

 expression, but does 
 not reference the 
 given context. 

 Q
uestion cannot 

 be answ
ered using 

 the expression, but 
 does reference the 
 given context. 

 Q
uestion 

 includes the 
 num

bers 
 erh 

 30 
 but does not 

 56 
 describe how

 
 they are related. 

 Did not 
 attem

pt. 
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 Unit 6.4, Readiness Check  Name ______________________________________ 

 1.  Nekeisha is planting flowers in her class 
 garden.  flowers fill  small planters. 

 How many flowers fill  small planter? 

 What is the value of: 

 2.1  ?  2.2  ? 
 2.3  ? 

 3.1  Select  all  choices that have the same value as  . 

 �  �  �  �  � 

 3.2  Select  all  choices that have the same value as  . 

 �  �  �  �  � 
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 Unit 6.4, Readiness Check  Name ______________________________________ 

 4.  Which has a greater value:  or  ? Explain your reasoning. 
 3 

 10 
 13 
 20 

 What is the value of: 

 5.1  ?  9 ·
 1 
 2  5.2  ? 

 1 
 2 ·

 3 
 4 

 6.1  Which of these best describes the volume of a box? 

 A.  The number of faces the box has. 
 B.  The number of cubes that fit in the box. 
 C.  The amount of paint needed to cover the box. 
 D.  The weight of the box. 

 6.2  What is the volume of this rectangular prism? 
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 Unit 6.4, Readiness Check Summary 

 Jsv xieglivw {ls glsswi xs wtvieh syx xli uyiwxmsrw0 gsrwmhiv ewwmkrmrk xli jspps{mrk> 
 Tvsfpiqw 5 erh 6 fijsvi Piwwsr 5 
 Tvsfpiqw 7 erh 8 fijsvi Piwwsr 9 
 Tvsfpiq 9 fijsvi Piwwsr 56 
 Tvsfpiq : fijsvi Piwwsr 57 

!Qspcmfn!2!
 ,Wxerhevh>  3.OA.A.2  - 

 Xlmw uyiwxmsr mw mrxirhih xs wyvjegi {lex wxyhirxw epvieh} ors{ efsyx hmzmwmsr> wtpmxxmrk e ryqfiv 
 mrxs iuyep1wm~ih kvsytw2 Xlmw gsrxirx Ăvwx ettievw mr Piwwsr 5> Gssomi Gyxxiv0 {livi wxyhirxw 
 gsrrigx hmzmwmsr i|tviwwmsrw {mxl wlevmrk gssomiw sr tpexiw2 

 Suggested Next Steps:  Mj wxyhirxw wxvykkpi 2 2 2 
 Gsrwmhiv qszmrk sr0 ew xlivi {mpp fi sttsvxyrmxmiw xs vizmwmx {lspi ryqfiv hmzmwmsr xlvsyklsyx 
 xli yrmx2 

!Qspcmfn!3!
 ,Wxerhevhw>  3.OA.B.6, 5.NF.B.7  - 

 Xlmw uyiwxmsr mw mrxirhih xs wyvjegi {lex wxyhirxw epvieh} ors{ efsyx hmzmwmsr0 mrgpyhmrk hmzmhmrk 
 jvegxmsrw f} {lspi ryqfivw2 Xlmw gsrxirx Ăvwx ettievw mr Piwwsr 5> Gssomi Gyxxiv0 {livi wxyhirxw 
 iwxmqexi uysxmirxw xlex mrzspzi fsxl {lspi ryqfivw erh jvegxmsrw2 

 Suggested Next Steps:  Mj wxyhirxw wxvykkpi 2 2 2 
 Gsrwmhiv wtirhmrk i|xve xmqi sr xli gevh wsvx mr Piwwsr 52 Wxyhirxw {mpp epws vizmi{ hmzmhmrk 
 jvegxmsrw f} {lspi ryqfivw mr Piwwsr <ùw [evq1Yt2 

!Qspcmfn!4!
 ,Wxerhevhw>  4.NF.A.1, 5.NF.B.3, MP7  - 

 Xlmw uyiwxmsr mw mrxirhih xs wyvjegi {lex wxyhirxw epvieh} ors{ efsyx vitviwirxmrk hmzmwmsr mr 
 hmʆivirx {e}w0 ew er mqtvstiv jvegxmsr sv e qm|ih ryqfiv0 ywmrk xli  w}qfsp2 Wxyhirxw psso jsv ÷
 erh qeoi ywi sj xli wxvygxyvi sj jvegxmsrw xs vitviwirx hmzmwmsr2 Xlmw gsrxirx Ăvwx ettievw mr 
 Piwwsr 9> Kevhir Fvmgow0 {livi wxyhirxw hve{ xeti hmekveqw jsv mqtvstiv jvegxmsrw erh 
 qm|ih ryqfivw2 

 Suggested Next Steps:  Mj wxyhirxw wxvykkpi 2 2 2 
 Gsrwmhiv vizmi{mrk xlmw tvsfpiq fijsvi Piwwsr 92 Mrzmxi wxyhirxw xs wlevi ls{ xli} higmhih mj 
 iegl glsmgi hmh sv hmh rsx lezi xli weqi zepyi ew xli svmkmrep2 
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 Yrmx :280 Viehmriww Gligo Wyqqev} 

 Problem 4 
 ,Wxerhevhw>  82RJ2E260 QT7  - 

 Xlmw uyiwxmsr mw mrxirhih xs wyvjegi hmʆivirx wxvexikmiw jsv gsqtevmrk jvegxmsrw2 Wxyhirxw gsrwxvygx 
 e zmefpi evkyqirx xs nywxmj} xlimv viewsrmrk {lir hixivqmrmrk {lmgl jvegxmsr lew e kviexiv zepyi2 
 Xlmw gsrxirx Ăvwx ettievw mr Piwwsr :> Jmpp xli Ket0 {livi wxyhirxw gsqtevi xli wm~i sj jvegxmsrw xs 
 hixivqmri {lixliv e uysxmirx mw kviexiv xler sv piww xler  2  1 

 Wykkiwxih Ri|x Wxitw>  Mj wxyhirxw wxvykkpi 2 2 2 
 Gsrwmhiv vizmi{mrk xlmw tvsfpiq fijsvi Piwwsr :2 Gsrwmhiv wlevmrk xli gsvvigx erw{iv erh 
 mrzmxmrk wxyhirxw xs wlevi viewsrw {l} mx mw gsvvigx2 

 Problem 5 
 ,Wxerhevh>  92RJ2F28  - 

 Xlmw uyiwxmsr mw mrxirhih xs wyvjegi {lex wxyhirxw epvieh} ors{ efsyx qypxmtp}mrk jvegxmsrw2 
 Xlmw gsrxirx Ăvwx ettievw mr Piwwsr 56> Ty~~pmrk Eview0 {livi wxyhirxw qypxmtp} jvegxmsrw xs 
 gepgypexi eview {mxl jvegxmsrep wmhi pirkxlw2 

 Wykkiwxih Ri|x Wxitw>  Mj wxyhirxw wxvykkpi 2 2 2 
 Gsrwmhiv vizmi{mrk xliwi tvsfpiqw fijsvi Piwwsr 562 Gsrwmhiv gviexmrk er erglsv glevx xlex 
 wls{w wxvexikmiw jsv qypxmtp}mrk jvegxmsrw jsv wxyhirxw xs vijiv fego xs jsv xli viwx sj xli yrmx2 

 Problem 6 
 ,Wxerhevhw>  92QH2G270 92QH2G292F  - 

 Xlmw uyiwxmsr mw mrxirhih xs wyvjegi {lex wxyhirxw epvieh} ors{ efsyx ls{ xs hixivqmri xli zspyqi 
 sj e vigxerkypev tvmwq2 Xlmw gsrxirx Ăvwx ettievw mr Piwwsr 57> Zspyqi Gleppirkiw0 {lir wxyhirxw 
 gepgypexi zspyqiw {mxl jvegxmsrep hmqirwmsrw2 

 Wykkiwxih Ri|x Wxitw>  Mj wxyhirxw wxvykkpi 2 2 2 
 Gsrwmhiv vizmi{mrk xlmw tvsfpiq fijsvi Piwwsr 572 Gsrwmhiv ywmrk qshipw sj vigxerkypev tvmwqw0 
 wygl ew xmwwyi fs|iw sv wlsi fs|iw0 xs hiqsrwxvexi ls{ xs gepgypexi zspyqi2 
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Unit   6.4,   Quiz:   Lessons   1–10                     Reqi   cccccccccccccccccccccccccccccccccccccc    î
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2 îî

Wem   lew     tsyrhw   sj   glmgoir2   Ls{   qer}   wivzmrkw   ger   Wem   qeoi   mj   xli}   ywi   epp   xli   glmgoirC  4 3
1 î

 î

 î
 î

 î

826 Wem   {erxw   xs   qeoi   e   pevki   tsx   sj   wsyt2     sj   xli   tsx   {mpp   Ăpp     fs{pw2  5
3 51 î

Ls{   qer}   fs{pw   {mpp     tsx   sj   wsyt   ĂppC  1 î

 î
 î

925 Hiwgvmfi   e   wmxyexmsr   xlex   gsyph   fi   vitviwirxih   f}   xli   i|tviwwmsr   2  ê ê5 � 4
3 î

 î
 î
 î
 î
 î
 î
 î

 î
 î

926 Hixivqmri   xli   zepyi   sj     erh   i|tpemr   {lex   mx   qierw   mr   }syv   wmxyexmsr2   ê ê5 � 4
3 îî

 î
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 Unit 6.4, Quiz: Lessons 1–10 

 1 
 1 
 2 

�  2    ÷
 3 
 4 

�

 3 
 4 ÷

 1 
 2 

 10 

 4 

 9 
 4 

 6 
 1 
 2 

 25 

 3 
 4 

 5 

 5 
 3 
 4 

 6 
 2 
 3 

 6 
 2 
 3 

 6 
 2 
 3 
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 Y
rmx :280 U

ym~> Wyq
q

ev} erh V
yfvmg 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 5 
 ʖ  ʖ  ʗ 

 Wxyhirxw {
ls wipigx 

 sj e gyt q
e} lezi 

 ʗ  ʘ 
 hmzmhih 

 f} 
 2 

 ʙ 
 ʛ 

 6 

 Epp gsvvigx 
 rs mrgsvvigx 

 ʗ ┌
 ʘ  ʙ 

 ʘ  ʙ 
┌

 ʖ  ʗ 

 S
ri  gsvvigx 

 rs 
 mrgsvvigx 
 Fsxl  gsvvigx 
 sri mrgsvvigx 

 S
ri gsvvigx 

 sri mrgsvvigx 
 S

rp} mrgsvvigx 

 X{
s sv q

svi mrgsvvigx 

 725 

 ʖʕ 

 gsrgitxyep 
 yrhivwxerhmrk 

 mrgsq
tpixi 

 yrhivwxerhmrk 

 I2k20 Wxyhirxw {
ls 

 {
vmxi 

 q
e} lezi 

 ʝ  ʚ 
 q

ypxmtpmih mrwxieh sj 
 hmzmhih2 

 pmq
mxih 

 yrhivwxerhmrk 
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 Y
rmx :280 U

ym~> Wyq
q

ev} erh V
yfvmg 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 726 

 4 

 gsrgitxyep 
 yrhivwxerhmrk 

 mrgsq
tpixi 

 yrhivwxerhmrk 

 E.g., Students w
ho w

rite 

 m
ay have calculated 

 1  1  3 

 . 
 1  2 

÷
 3  8 

 pmq
mxih 

 yrhivwxerhmrk 

 727 

 9  4 

 gsrgitxyep 
 yrhivwxerhmrk 

 mrgsq
tpixi 

 yrhivwxerhmrk 

 E.g., Students w
ho w

rite 

 m
ay have m

ultiplied 
 1  4 

 instead of divided. 

 pmq
mxih 

 yrhivwxerhmrk 

 825 

 6  1  2 

 gsrgitxyep 
 yrhivwxerhmrk 

 E.g., Students w
ho w

rite 
 2 

 13 
 m

ay have calculated 

 2 
 2  3 

÷
 4  1  3 

 mrgsq
tpixi 

 yrhivwxerhmrk 

 E.g., Students w
ho w

rite 

 m
ay have calculated 

 2  8  9 

 . 
 2  3 

 4  1  3 

 pmq
mxih 

 yrhivwxerhmrk 
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 Y
rmx :280 U

ym~> Wyq
q

ev} erh V
yfvmg 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 826 
 6.N

S.A.1 

 C
orrect answ

er. 
 bow

ls 
 25 

 W
ork show

s  gsrgitxyep 
 yrhivwxerhmrk  , w

ith 
 som

e errors. 

 E.g., Students w
ho w

rite 

 m
ay have calculated 

 1 
 25 

 . 
 3  5 

÷
 15 

 W
ork show

s  mrgsq
tpixi 

 yrhivwxerhmrk  , w
ith 

 significant errors. 

 E.g., Students w
ho w

rite 
 bow

ls  m
ay have 

 9  m
ultiplied 

 by 
 . 

 15 
 3  5 

 W
ork show

s 
 pmq

mxih 
 yrhivwxerhmrk 
 of solving w

ord 
 problem

s 
 involving 
 division of 
 fractions by 
 fractions. 

 Did not 
 attem

pt. 

 925 
 6.N

S.A.1, 
 M

P2 

 Student successfully 
 describes a situation that 
 could be represented by the 
 expression. 

 ǒ 
 E.g., C

am
eron uses a 

 -cup scoop to feed 
 3  4 

 their dog. H
ow

 m
any 

 scoops of dog food can 
 they get out of a 

 -cup 
 5 

 bag? 

 W
ork show

s  gsrgitxyep 
 yrhivwxerhmrk  , w

ith 
 som

e errors. 

 E.g., Student describes a 
 situation that could be 

 represented by 
 . 

 3  4 
÷

 5 

 W
ork show

s  mrgsq
tpixi 

 yrhivwxerhmrk  w
ith 

 significant errors. 

 E.g., Student describes a 
 situation that could be 

 represented by 
 . 

 5 ·
 3  4 

 W
ork show

s 
 pmq

mxih 
 yrhivwxerhmrk 
 of how

 to create 
 contexts that 
 represent 
 division of 
 fractions. 

 Did not 
 attem

pt. 
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 Unit 6.4, End-Unit Assessment: Form A  Reqi ccccccccccccccccccccccccccccccccccc 

 Eqmv erh lmw kverhqe evi qeomrk vsxm0 er Mrhmer fvieh2 Eqmvùw kverhqe ywiw e  1gyt wgsst2 Xli} 
 3 
 4 

 riih  gytw sj ăsyv2  5 
 1 
 2 

 ;25  Hve{ e hmekveq sv {vmxi er i|tviwwmsr xs vitviwirx ls{ qer} wgsstw xli} riih2 

 ;26  Ls{ qer} sj Eqmvùw kverhqeùw wgsstw hs xli} riihC 

 ;27  [vmxi e ri{ uyiwxmsr efsyx Eqmvùw kverhqeùw  1gyt wgsst {lswi erw{iv mw  wgsstw2 
 3 
 4  4 

 Reflection:  Wipigx e uyiwxmsr erh erw{iv mx fips{2 

 �  [lex mw wsqixlmrk }sy evi tvsyh sj jvsq xlmw yrmxC 

 �  [vmxi {lex }sy ors{ efsyx e xstmg jvsq xlmw yrmx xlex }sy {ivirùx ewoih efsyx xshe}2 

 �  Hiwgvmfi sv wls{ sri wxvexik} }sy jsyrh liptjyp mr xlmw yrmx2 
 Reqi er} wxyhirxw {ls liptih }sy {mxl xlmw wxvexik}2 

 �  [lex ipwi {syph }sy pmoi }syv xiegliv xs ors{C 
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 6.N
S.A.1 

 G
reater than 

 Students w
ho 

 select “Less than 
 ” m

ay have 
 reversed the 
 order of the 
 division. 

 Did not 
 attem

pt. 

 6.N
S.A.1, 

 M
P7 

 Student selects all of 
 the correct choices and 
 does not select any 
 incorrect choices. 

 Student selects one of 
 the correct choices and 
 does not select any 
 incorrect choices. 

 Student selects both of 
 the correct choices and 
 one incorrect choice. 

 Student selects one of the 
 correct choices and one 
 incorrect choice. 

 Student only selects 
 incorrect choices. 

 Student selects tw
o 

 or m
ore incorrect 

 choices w
ith the 

 correct choices. 

 Did not 
 attem

pt. 

 6.N
S.A.1 

 W
ork is com

plete and 
 correct. 

 W
ork show

s conceptual 
 understanding and 
 m

astery, w
ith m

inor 
 errors. 

 W
ork show

s a developing 
 but incom

plete conceptual 
 understanding, w

ith 
 significant errors. 

 Students w
ho w

rite 
 m

ay have calculated 

 or 

 . 

 W
eak evidence of 

 understanding. 
 Did not 
 attem

pt. 
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 6.N
S.A.1 

 W
ork is com

plete and 
 correct. 

 (or equivalent) 

 W
ork show

s 
 conceptual 
 understanding 
 and m

astery, w
ith 

 m
inor errors. 

 W
ork show

s a developing but incom
plete 

 conceptual understanding, w
ith 

 significant errors. 

 Students w
ho w

rite 
 m

ay have 

 m
ultiplied instead of divided. 

 Students w
ho w

rite 
 m

ay have only 
 divided the num

erators. 

 W
eak 

 evidence of 
 understanding.  Did not 

 attem
pt. 

 6.N
S.A.1 

 W
ork is com

plete and 
 correct. 

 (or equivalent) 

 W
ork show

s 
 conceptual 
 understanding 
 and m

astery, w
ith 

 m
inor errors. 

 W
ork show

s a developing but incom
plete 

 conceptual understanding, w
ith 

 significant errors. 

 Students w
ho w

rite 
 m

ay have 
 m

ultiplied instead of divided. 

 W
eak 

 evidence of 
 understanding.  Did not 

 attem
pt. 

 6.N
S.A.1 

 W
ork is com

plete and 
 correct.  tim

es as far 

 (or equivalent) 

 W
ork show

s 
 conceptual 
 understanding 
 and m

astery, w
ith 

 m
inor errors. 

 W
ork show

s a developing but incom
plete 

 conceptual understanding, w
ith 

 significant errors. 

 Students w
ho w

rite 
 (or equivalent) 

 m
ay have answ

ered “H
ow

 m
any m

ore 
 m

iles did Andrea bike on Tuesday?” 

 W
eak 

 evidence of 
 understanding.  Did not 

 attem
pt. 
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 6.N
S.A.1 

 W
ork is com

plete and correct. 

 of Am
ir’s grandm

a’s 
 7  1  3 
 scoops (or equivalent) 

 W
ork show

s 
 conceptual 
 understanding and 
 m

astery, w
ith m

inor 
 errors. 

 W
ork show

s a developing 
 but incom

plete conceptual 
 understanding, w

ith 
 significant errors. 

 Students w
ho w

rite 
 3 

 22 
 m

ay have reversed the 
 order of division. 

 W
eak evidence 

 of 
 understanding.  Did not 

 attem
pt. 

 6.N
S.A.1, 

 M
P2 

 Student successfully w
rites a 

 question related to the 
 situation w

ith an answ
er of  4 

 scoops. 

 H
ow

 m
any of Am

ir’s 
 grandm

a’s scoops are 
 needed to m

easure 
 cups  

 3 
 of w

ater? 

 Q
uestion has an 

 answ
er of 

 scoops, 
 4 

 but does not 
 reference Am

ir’s 

 grandm
a’s 

 -cup 
 3  4 

 scoop. 

 Q
uestion does not have an 

 answ
er of 

 scoops, but 
 4 

 does reference the given 
 situation. 

 Q
uestion 

 includes the 
 num

ber 
 . 

 4 

 Did not 
 attem

pt. 
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Unit   6.5,   Readiness   Check  

1. D.     
  

2. �  hundredths   

�   tenths   and   hundredths   
  

3. C.     

  
4. ,   

  
5. ,   ,   

  
6. per   month.    I|tperexmsrw   zev} .   You   can   determine   how   much   money   she   saved   each   

month   by   dividing     by  .   She   saved    dollars   per   month.  �  
  

7.1
  

7.2
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 Unit 6.5, Readiness Check Summary 

 For teachers who choose to spread out the questions, consider assigning the following: 
 Problem 1 before Lesson 1 
 Problem 2 before Lesson 2 
 Problems 3 and 4 before Lesson 3 
 Problem 5 before Lesson 5 
 Problem 6 before Lesson 9 
 Problem 7 before Lesson 14 

!Qspcmfn!2!
 (Standard:  5.NBT.B.7  ) 

 This question is intended to surface what students already know about using place value to add 
 decimals expressed as money. This content first appears in Lesson 1: Dishing Out Decimals, where 
 students   make estimates and rough calculations about the amount it will cost to make various 
 dishes. 

 Suggested Next Steps:  If students struggle . . . 
 Consider inviting them to share what they know about each of the coins, particularly about the 
 difference between the value of the penny and the dime. If time allows, invite students to practice 
 problems similar to this one before beginning Lesson 1. 

!Qspcmfn!3!
 (Standard:  5.NBT.A.3.A  ) 

 This question is intended to surface what students already know about representing decimals using 
 tenths and hundredths. This content first appears in Lesson 2: Decimal Diagrams, where students 
 represent decimals using tenths, hundredths, and thousandths. 

 Suggested Next Steps:  If students struggle . . . 
 Consider spending extra time during Screen 2 in Activity 1 discussing how tenths, hundredths, 
 and thousandths are similar and different. During the discussion, make connections between 
 tenths, hundredths, and thousandths and their decimal representations. 
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!Qspcmfn!4!
 (Standards:  ) 

 This question is intended to surface what students already know about the relationship between 
 decimals, fractions, and place value. Students make use of structure as they convert a decimal to a 
 fraction. This content first appears in Lesson 3: Fruit by the Pound, where students use place value 
 and diagrams to add and subtract decimals. 

 If students struggle . . . 
 Consider spending extra time during Lesson 3 discussing the relationship between the fractions 
 on Screen 2 and their decimal representations. If time allows, consider writing several different 
 decimals as fractions as a class. 

!Qspcmfn!5!
 (Standard:  ) 

 This question is intended to surface how fluently students can add and subtract whole numbers, 
 including with borrowing. This content first appears in Lesson 3: Fruit by the Pound, where students 
 use diagrams and vertical calculations to add and subtract decimals. 

 If students struggle . . . 
 Consider reviewing each problem before Lesson 3. Consider monitoring for students who use 
 different strategies and inviting those students to record their work for the class to refer to 
 throughout the lesson and unit. 

!Qspcmfn!6!
 (Standards:  ) 

 This question is intended to surface what students already know about using place value to multiply, 
 including multiplying by tenths. This content first appears in Lesson 5: Decimal Multiplication, where 
 students use fraction multiplication and place value to multiply decimals. 

 If students struggle . . . 
 Consider reviewing each problem before Lesson 5. To support students in thinking about place 
 value and structure, consider asking how each problem is similar and different from the others. 
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 Yrmx :290 Uym~ 5> Piwwsrw 5ô8 

 1.  pounds  12 .  55 

 2.1  0 .  15 

 2.2  1 .  643 

 2.3  8 .  807 

 3.1  Responses vary  . I would tell Yolanda that she subtracted  hundredths instead of  tenths.  5  5 

 3.2  0 .  25 

 4.  Yes.  Explanations vary  . I know Parv will have money  left over because the broccoli will only 
 cost  and the lemons will cost just over  . The total cost will be well below  .  $2 .  30  $2  $5 

 5.1  Situations vary  . Parv had  . He bought a slice  of pie for  .  $4  $2 .  27 

 5.2  1 .  73 

 5.3  Explanations vary  . The number  represents how  much change Parv will get when he buys  1 .  73 
 his slice of pie. 
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 Y
rmx :290 U

ym~ 5> Wyq
q

ev} erh V
yfvmg 

!Dpoufou!Tuboebset!Tvn
n
bsz!

 Wxerhevh 
 6.N

S.B.3 

 Tvsfpiq
 

 1, 2, 3, 4, 5 

!Qspcmfn
!2!

 (Standard:  :2R
W2F27  ) 

 In this problem
, students add decim

als in context. This problem
 corresponds m

ost directly to the w
ork students did in Lesson 3: Fruit 

 by the Pound. 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider asking students w

hat the w
ord “total” is asking them

 to do. 
 C

onsider revisiting Lesson 3, Activity 1, Screen 4. 

!Qspcmfn
!3!

 (Standard:  :2R
W2F27  ) 

 In this problem
, students add and subtract decim

als. This problem
 corresponds m

ost directly to the w
ork students did in Lesson 4: 

 M
issing Digits. 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider suggesting they use a visual like a place value diagram

 or a vertical calculation. 
 C

onsider revisiting Lesson 4, Activity 2, Screen 6. Decide  w
hat problem

(s) to review
 based on w

hat m
ost students m

issed. 

118  | 



 Y
rmx :290 U

ym~ 5> Wyq
q

ev} erh V
yfvmg 

!Qspcmfn
!4! :2R

W2F270 Q
T7 

 Wykkiwxih R
i|x Wxitw> 

!Qspcmfn
!5! :2R

W2F270 Q
T7 

 Wykkiwxih R
i|x Wxitw> 

!Qspcmfn
!6! :2R

W2F270 Q
T6 

 Wykkiwxih R
i|x Wxitw> 
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 Y
rmx :290 U

ym~ 5> Wyq
q

ev} erh V
yfvmg 

 Tvsfpiq
  Wxerhevh 

 Q
iixmrk3I|giihmrk 

 Ettvseglmrk 
 H

izipstmrk 
 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 5 
 12 . 55 

 625 

 0 . 15 
 gsrgitxyep 
 yrhivwxerhmrk 

 mrgsq
tpixi 

 yrhivwxerhmrk 

 Students w
ho w

rote 
 or 

 –0 . 03 
 m

ay have vertically aligned 
 –0 . 3 
 the digits w

ithout considering 
 the place value. 

 pmq
mxih 

 yrhivwxerhmrk 

 626 

 0 . 1643 
 gsrgitxyep 
 yrhivwxerhmrk 

 mrgsq
tpixi 

 yrhivwxerhmrk 

 Students w
ho w

rote 
 or 

 2 . 39 
 m

ay have vertically 
 0 . 239 
 aligned the digits w

ithout 
 considering the place value. 

 pmq
mxih 

 yrhivwxerhmrk 

 627 

 8 . 807 
 gsrgitxyep 
 yrhivwxerhmrk 

 mrgsq
tpixi 

 yrhivwxerhmrk 

 Students w
ho w

rite 
 or 

 998 . 807 
 m

ay have vertically 
 1 . 183 
 aligned the digits w

ithout 
 considering the place value. 

 pmq
mxih 

 yrhivwxerhmrk 
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 Y
rmx :290 U

ym~ 5> Wyq
q

ev} erh V
yfvmg 

 Tvsfpiq
  Wxerhevh 

 Q
iixmrk3I|giihmrk 

 Ettvseglmrk 
 H

izipstmrk 
 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 926ô927 
 6.N

S.B.3 

 C
orrect answ

er and 
 description based on 
 description from

 5.1. 

 1 . 73 

 E.g., The num
ber  1 . 73 

 represents how
 m

uch 
 change Parv w

ill get w
hen 

 he buys his slice of pie. 

 Mrgsvvigx zepyi  but 
 gsvvigx i|tperexmsr 
 of value. 

 G
svvigx zepyi  but 

 mrgsvvigx i|tperexmsr 
 of value. 

 W
ork show

s  pmq
mxih 

 yrhivwxerhmrk  of 
 subtracting decim

als 
 and explaining the 
 m

eaning of their 
 solution. 

 Did not 
 attem

pt. 
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 Unit 6.5, Quiz 2: Lessons 1–11  Name ______________________________________ 

 1.  Determine the product of  0 .  03 ·  0 .  08 

 A.  2 .  4  B.  0 .  24  C.  0 .  024  D.  0 .  0024 

 2.  Select  all  of the expressions that are equivalent  to  .  5 .  2 ÷  0 .  04 

 � 
 52 
 10 ÷

 4 
 100 

 �  520 ÷  4 

 � 
 52 

 100 ÷
 4 

 100 

 �  52 ÷  4 

 � 
 520 
 100 ÷

 4 
 100 

 3.  Determine the value of each expression. 

 4 .  1 −  1 .  235  127 ÷  4  15 .  48 ÷  0 .  2 
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 Yrmx :290 Uym~ 6> Piwwsrw 5ô55  Reqi cccccccccccccccccccccccccccccccccccccc 

 82  [lex mw xli evie sj xlmw vigxerkpiC 

 Wls{ sv i|tpemr }syv xlmromrk2 

 HiWle{r oiitw xvego sj lmw i|ivgmwi ywmrk hmʆivirx ettw2 Fips{ mw lmw i|ivgmwi jsv xlmw qsrxl2 

 925  Ls{ qer} qmpiw hmh HiWle{r vyr0 w{mq0 erh fmoi mr 
 xsxep xlmw qsrxlC 

 5.2  HiWle{r ver  qmpiw mr  lsyvw2  17 .  1  3 

 Ls{ qer} qmpiw tiv lsyv mw xlexC 

 927  HiWle{r gpemqw xlex li fmoiw jewxiv xler li vyrw2 

 Hs }sy ekviiC I|tpemr ls{ }sy ors{2 

 Egxmzmx}  Qmpiw  Lsyvw 

 Vyrrmrk  17 .  1  3 

 W{mqqmrk  2 .  53  1 .  1 

 Fmomrk  45 .  175  5 
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Unit   6.5,   Quiz   2:   Lessons   1–11  

1.  .00240  
  

2. �   10
52  � 4

100
�    20  5 � 4  
�   100
520  � 4

100
  
3.1  .8652  

  
3.2  1.753  

  
3.3  7.47  
  
4.    square   units  .084  

I|tperexmsrw   zev} .   The   area   is   equal   to     ,   which   is   like   .   This   equals     or  .7 .4  1 � 2 10
17  � 10

24
100
408  

   square   units.  .084  
  
5.1    miles  4.8056  

  
5.2    miles   per   hour  .75  

  
5.3 Yes.     

I|tperexmsrw   zev} .   DeShawn   bikes   at   a   rate   of      miles   per   hour.   This   is  5.175 .035  4 � 5 = 9  
faster   than   DeShawn’s   running   speed,   which   is      miles   per   hour.  .75  
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 6.N
S.B.3 

 C
orrect answ

er. 

 pounds 

 Incorrect choice. 
 Did not 
 attem

pt. 

 6.N
S.B 

 choices and 
 choices. 

 choices and 
 choice. 

 choices 
 and 
 choice. 

 choices but 
 also includes 
 choices. 

 choices. 

 choices w
ith som

e 
 correct choices. 

 Did not 
 attem

pt. 

 6.N
S.B.2 

 C
orrect answ

er. 

 pounds 

 W
ork show

s 

 w
ith 

 som
e errors. 

 W
ork show

s 
 w

ith significant 
 errors. 

 Students w
ho w

rote 
 or 

 m
ay have vertically 

 aligned the digits w
ithout 

 consideration of place value. 

 W
ork show

s 
 of 

 subtracting 
 decim

als. 

 Did not 
 attem

pt. 

 6.N
S.B.2 

 C
orrect answ

er. 

 pounds 

 W
ork show

s 

 w
ith 

 som
e errors. 

 W
ork show

s 
 w

ith significant 
 errors. 

 E.g., Student places the decim
al 

 in the incorrect place, such as 
 or 

 . 

 W
ork show

s 
 of 

 dividing decim
als. 

 Did not 
 attem

pt. 
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 :2R
W2F 

 G
svvigx erw{

iv2 

 q
mpiw tiv lsyv 

 [
svo wls{

w 

 {
mxl 

 wsq
i ivvsvw2 

 [
svo wls{

w 
 {

mxl 
 wmkrmĂgerx ivvsvw2 

 or 

 [
svo wls{

w 
 sj 

 hmzmhmrk higmq
epw2 

 Hmh rsx 
 exxiq

tx2 

 :2R
W2F 

 {
mxl  2 

 ]iw 

 {
mxl 

 2 

 {
mxl 

 2 

 {
mxl 

 2 

 {
mxl  2 

 {
mxl 

 sv 
 2 

 Hmh rsx 
 exxiq

tx2 
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 6.N
S.B.4, 

 M
P7 

 Student selects both 
 of the correct choices 
 and does not select 
 any incorrect choices. 

 12 
 24 

 Student selects one of 
 the correct choices and 
 does not select any 
 incorrect choices. 

 Student selects one or 
 both of the correct 
 choices but also 
 includes an incorrect 
 choice. 

 Student selects only 
 incorrect choices. 

 Student selects tw
o or 

 m
ore incorrect choices 

 w
ith som

e correct 
 choices. 

 Did not 
 attem

pt. 

 6.N
S.B.4 

 12 
 Students w

ho select 
 m

ay have thought 
 2  about com

m
on 

 factors. 
 Students w

ho select 
 m

ay have added 
 10 
 the num

bers. 

 Did not 
 attem

pt. 

 6.N
S.B.2 

 892 ÷
 80 

 Students w
ho choose 

 m
ay have 

 892 ÷
 8 

 thought of both 
 num

bers as 
 hundredths. 

 Students w
ho choose 

 m
ay 

 892 
 10 

÷
 8 

 100 
 have know

n one 
 num

ber w
as in tenths 

 but w
as not sure 

 w
hich. 

 Did not 
 attem

pt. 

﻿  |  139



















 Problem 4 

 4  𝑥𝑥 =  7 

 Problem 5 

 10 

 10 

 1  0  3 =  10 ·  10 ·  10 =  1000 

 Problem 6 
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Unit   6.6,   Quiz:   Lessons   1–9                     Name   ______________________________________    î

1. Select    all    the   equations   where     is   a   solution.   

  

  

  

  

2. Which   expression   represents   the   area   of   this   rectangle?   

  

  

  

  

Determine   the   solution   to   each   equation.   

    

  

�    �  �   �    �   
�  2

1  

A.   

B.   

C.   

D.   

3.1 3.2    3.3 3
1
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 Y
rmx :2:0 U

ym~> Wyq
q

ev} erh V
yfvmg 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk  
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 726 
 6.EE.B.7 

 C
orrect answ

er. 

 𝑥𝑥 =
 0 . 9 

 W
ork show

s 
 gsrgitxyep 
 yrhivwxerhmrk 
 w

ith som
e errors. 

 W
ork show

s  mrgsq
tpixi 

 yrhivwxerhmrk  w
ith significant 

 errors. 

 ǒ  Students w
ho w

rote 
 m

ay 
 3 . 6 

 have solved 
 2 

 1 . 8 •
 2 =

 𝑥𝑥 
 ǒ  Students w

ho w
rote 

 m
ay 

 –0 . 2 
 have solved 

 2 
 1 . 8 =

 2 +
 𝑥𝑥 

 W
ork show

s  pmq
mxih 

 yrhivwxerhmrk  of 
 solving equations of 
 the form

 
 . 

 𝑝𝑝𝑥𝑥 =
 𝑞𝑞 

 Did not 
 attem

pt.

 727 
 6.EE.B.7 

 C
orrect answ

er. 

 𝑥𝑥 =
 27 

 W
ork show

s 
 gsrgitxyep 
 yrhivwxerhmrk 
 w

ith som
e errors. 

 W
ork show

s  mrgsq
tpixi 

 yrhivwxerhmrk  w
ith significant 

 errors. 

 ǒ  Students w
ho w

rote 
 m

ay 
 3 

 have solved 
 2 

 1  3 •
 9 =

 𝑥𝑥 

 ǒ  Students w
ho w

rote 
 m

ay 
 8  2  3 

 have solved 
 2 

 9 −
 1  3 =

 𝑥𝑥 

 W
ork show

s  pmq
mxih 

 yrhivwxerhmrk  of 
 solving equations of 
 the form

 
 . 

 𝑝𝑝𝑥𝑥 =
 𝑞𝑞 

 Did not 
 attem

pt.

156  | 



 Y
rmx :2:0 U

ym~> Wyq
q

ev} erh V
yfvmg 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 825 

 ʙʗ 
 gsrgitxyep 
 yrhivwxerhmrk 

 ʘ 

 mrgsq
tpixi 

 yrhivwxerhmrk 

 ǒ 
 ʘʕ 

 ʘ 
 2 

 ʛ  ᴩ ⌐
 ʛ 

 ǒ 
 ʗʙ 

 ʘ 
 2 

 ʗ  ᴩ ⌐
 ʖʝ 

 pmq
mxih 

 yrhivwxerhmrk 

 826 

 ǒ 
 ʛ  ᴩ ⌐

 ʖʝ 
 ǒ 

 ʛ  ᴩ ⌐
 ʘ 

 ǒ 
 ʘ  ʛ ⌐

 ʗ  ᴩ 

 gsrgitxyep 
 yrhivwxerhmrk 

 mrgsq
tpixi 

 yrhivwxerhmrk 

 ʛ  ᴩ 
 ʖʝ 

 ǒ 
 ʛ  ᴩ ⌐

 ʛ 
 ǒ 

 ʛ  ᴩ ⌐
 ʖ 

 ǒ 
 ʗ  ᴩ ⌐

 ʖʝ 
 ǒ 

 ʗ  ᴩ ⌐
 ʞ 

 pmq
mxih 

 yrhivwxerhmrk 
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 Y
rmx :2:0 U

ym~> Wyq
q

ev} erh V
yfvmg 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 827 
 6.EE.A.2.C

 

 C
orrect answ

er 
 based on equation 
 from

 4.2. 

 42 

 W
ork show

s  gsrgitxyep 
 yrhivwxerhmrk  w

ith 
 som

e errors. 

 4  6 ( 4 )
+

 18 =
 40 

 W
ork show

s  mrgsq
tpixi 

 yrhivwxerhmrk  w
ith 

 significant errors. 

 4  6 +
( 4 )

+
 18 =

 28 

 W
ork show

s  pmq
mxih 

 yrhivwxerhmrk  of 
 generating equivalent 
 expressions, 
 particularly by 
 applying the 
 distributive property. 

 Did not 
 attem

pt. 

 925 
 6.EE.B.6 
 6.EE.B.7 

 C
orrect answ

er. 

 2 . 50  𝑥𝑥 =
 10 

 Incorrect choice. 
 Did not 
 attem

pt. 

 926 
 6.EE.B.5 

 C
orrect description. 

 12  20 

 W
ork show

s  gsrgitxyep 
 yrhivwxerhmrk  w

ith 
 som

e errors. 

 20 
 12 

 W
ork show

s  mrgsq
tpixi 

 yrhivwxerhmrk  w
ith 

 significant errors.  20 
 12 

 W
ork show

s  pmq
mxih 

 yrhivwxerhmrk  of 
 w

riting a situation 
 that fits the context. 

 12 
 20 
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 Unit 6.6, End-Unit Assessment: Form A  Name __________________________________ 

 Tyani is selling pizza to raise money for a field trip. She sells slices of pizza for  each.  $1 .  25 

 5.1  Complete the table on the right. 

 5.2  Write an expression that represents the amount of 
 money they will earn if they sell  slices of pizza.  𝑠𝑠 

 5.3  How many slices of pizza does Tyani need to sell to 
 earn  ?  $100 

 Explain your reasoning. 

 Number of 
 Pizza Slices 

 Sold 

 Amount of 
 Money 

 Earned ($) 

 1  1 .  25 

 2 

 20 

 50 

 Kai started tracking the number of kilometers,  , they had biked after  days.  𝑘𝑘  𝑑𝑑 

 6.1  Kai made a graph. What does the point  say  about Kai’s situation? ( 3 ,  12 )

 6.2  Kai also wrote the equation  .  𝑘𝑘 =  4  𝑑𝑑 

 Use the equation to add  three more points 
 to Kai’s graph. 

 Make a table if it helps you with your thinking. 
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 U
nit 6.6, End Assessm

ent Sum
m

ary and R
ubric: Form

 A 

!Dpoufou!Tuboebset!Tvn
n
bsz!

 Standard 
 6.EE.A.1 

 6.EE.A.2.A 
 6.EE.A.2.C

 
 6.EE.A.4 

 6.EE.B.5 
 6.EE.B.6 

 6.EE.B.7 
 6.EE.C

.9 

 Problem
s 

 4 
 5.2, 7.1 

 7.2, 7.3 
 2, 4.1 

 1 
 5.1, 5.3 

 3 
 6 

!Qspcmfn
!2!

 (Standard:  6.EE.B.5  ) 

 In this problem
, students determ

ine w
hether a num

ber m
akes an equation true. This problem

 corresponds m
ost directly to the w

ork 
 students did  in Lesson 3: H

anging Around, w
here they determ

ined if w
eights w

ill balance hangers and m
ake equations true. 

 Suggested N
ext Steps:  If students struggle . . . 

 C
onsider suggesting they use a hanger or tape diagram

 to visualize the equations. 
 C

onsider revisiting Lesson 3: Practice Problem
s, Problem

s 2 and 3. C
hoose one hanger to discuss and solve as a class. 

!Qspcmfn
!3!

 (Standard:  6.EE.A.4  ) 

 In this problem
, students identi fy w

hether tw
o expressions are equivalent. This problem

 corresponds m
ost directly to the w

ork 
 students did in Lesson 9: Products, Sum

s, and Differences, w
here they used the distributive property to w

rite equivalent algebraic 
 expressions, including expressions involving subtraction. 

 Suggested N
ext Steps:  If students struggle . . . 

 C
onsider having students draw

 an area m
odel. 

 C
onsider revisiting the Student W

orksheet from
 the C

ard  Sort, choosing any problem
 A–F to show

 the product. 
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 Y
rmx :2:0 Irh Ewwiwwq

irx Wyq
q

ev} erh V
yfvmg> Jsvq

 E 

!Qspcmfn
!4!

 ,Wxerhevh>  :2II2F2;  - 

 Mr xlmw tvsfpiq
0 wxyhirxw wspzi iuyexmsrw sj xli jsvq

 
 erh 

 2 Xlmw tvsfpiq
 gsvviwtsrhw q

swx  hmvigxp} xs xli {
svo 

 wxyhirxw hmh mr Piwwsr 8> L
erkmrk Mx Y

t0 {
livi xli} wspzih iuyexmsrw xlex mrgpyhih {

lspi ryq
fivw0 higmq

epw0 erh jvegxmsrw2 

 Wykkiwxih R
i|x Wxitw>  Mj wxyhirxw wxvykkpi 2 2 2 

 G
srwmhiv ewomrk wxyhirxw xs ywi wxvexikmiw xs vitviwirx xli iuyexmsrw mr sxliv {

e}w0 {
lmgl q

e} lipt {
mxl wspzmrk2 

 G
srwmhiv vizmwmxmrk Piwwsr 8> Tvegxmgi Tvsfpiq

w0 Tvsfpiq
 62 G

lsswi sri sj xli wm| tvsfpiq
w xs psso ex ew e gpeww0 fewih sr xli 

 ewwiwwq
irx viwypxw2 

!Qspcmfn
!5!

 ,Wxerhevhw>  :2II2E250 :2II2E280 Q
T7  - 

 Mr xlmw tvsfpiq
0 wxyhirxw hiq

srwxvexi xlimv yrhivwxerhmrk sj i|tsrirx rsxexmsr2 Xli} gsrwxvygx zmefpi evkyq
irxw xs nywxmj} xlimv 

 viwtsrwiw xs xli Ăvwx tvs fpiq
2 Xlmw tvsfpiq

 gsvviwtsrhw q
swx hmvigxp} xs xli {

svo wxyhirxw hmh mr Piwwsr 54> Ts{
ivw0 {

livi xli} 
 hixivq

mrih mj x{
s i|tviwwmsrw gsrxemrmrk i|tsrirxw {

ivi iuymzepirx2 

 Wykkiwxih R
i|x Wxitw>  Mj wxyhirxw wxvykkpi 2 2 2 

 G
srwmhiv ewomrk wxyhirxw xs {

vmxi iegl i|tviwwmsr mr ersxliv iuymzepirx jsvq
2 

 G
srwmhiv vizmwmxmrk Piwwsr 540 Egxmzmx} 50 Wgviir 82 ]sy hs rsx riih xs hs xli irxmvi egxmzmx}2 
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 U
nit 6.6, End Assessm

ent Sum
m

ary and R
ubric: Form

 A 

!Qspcmfn
!6!

 ,Wxerhevhw>  6.EE.A.2.A, 6.EE.B.6, M
P3, M

P4  - 

 Mr xlmw tvsfpiq
0 wxyhirxw gsq

tpixi e xefpi0 q
ship {

mxl q
exliq

exmgw xs {
vmxi er i|tviwwmsr xs vitviwirx e vipexmsrwlmt0 erh xlir ywi 

 xli xefpi erh i|tviwwmsr xs wspzi e tvsfpiq
2 Xli} gsrwxvygx zmefpi evkyq

irxw {
lir nywxmj}mrk xlimv viewsrmrk ex xli irh sj xli 

 tvsfpiq
2 Xlmw tvsfpiq

 gsvviwtsrhw q
swx hmvigxp} xs xli {

svo wxyhirxw hmh mr Piwwsr :> Zevm1ettpiw0 {
livi xli} {

vsxi i|tviwwmsrw 
 {

mxl zevmefpiw xs vitviwirx viep {
svph wmxyexmsrw2 

 Suggested N
ext Steps:  Mj wxyhirxw wxvykkpi 2 2 2 

 G
srwmhiv lezmrk wxyhirxw ettvsegl xli tvsfpiq

 sri tevx ex e xmq
i2 L

mklpmklx xlex xli kmzir zevmefpi0 
 0 vitviwirxw wpmgiw sj tm~~e2 

 G
srwmhiv q

szmrk sr0 ew wxyhirxw {
mpp gsrxmryi xs {

svo {
mxl q

shipmrk erh wspzmrk viep {
svph wmxyexmsrw mr Q

exl ; erh Q
exl <2 

!Qspcmfn
!7!

 ,Wxerhevh>  6.EE.C
.9  - 

 Mr xlmw tvsfpiq
0 wxyhirxw q

eoi wirwi sj xli vipexmsrwlmt fix{
iir x{

s zevmefpiw mr er iuyexmsr erh e kvetl2 Xlmw tvsfpiq
 gsvviwtsrhw 

 q
swx hmvigxp} xs xli {

svo wxyhirxw hmh mr Piwwsr 59> G
srrigxmrk Vitviwirxexmsrw0 {

livi xli} gsrrigxih kvetlw0 xefpiw0 erh 
 iuyexmsrw xlex vitviwirxih xli weq

i vipexmsrwlmt2 

 Suggested N
ext Steps:  Mj wxyhirxw wxvykkpi 2 2 2 

 G
srwmhiv ewomrk wxyhirxw xs hiwgvmfi {

lex xli pefipw sr xli kvetl vitviwirx mj xli} evi wxvykkpmrk sr xli Ăvwx tvsfpiq
2 

 G
srwmhiv vizmwmxmrk Piwwsr 590 Egxmzmx} 52 G

lsswi sri vs{
 jvsq

 xli xefpi xs xepo efsyx ew e gpeww2 

!Qspcmfn
!8!

 ,Wxerhevhw>  6.EE.A.2.A, 6.EE.A.2.C
, M

P7  - 

 Mr xlmw tvsfpiq
0 wxyhirxw izepyexi ryq

ivmgep i|tviwwmsrw xlex lezi er i|tsrirx erh sri sxliv stivexmsr2 Xli} psso jsv erh q
eoi ywi 

 sj xli wxvygxyviw sj xli Ăkyviw xs hixivq
mri xli evie i|tviwwmsrw2 Xlmw tvsfpiq

 gsvviwtsrhw q
swx hmvigxp} xs xli {

svo wxyhirxw hmh mr 
 Piwwsr 56> Wuyeviw erh G

yfiw0 {
livi xli} gepgypexih eview erh zspyq

iw sj kisq
ixvmg texxivrw2 

 Suggested N
ext Steps:  Mj wxyhirxw wxvykkpi 2 2 2 

 G
srwmhiv wykkiwxmrk xlex xli} ywi xli Ăkyviw ew evie q

shipw xs lipt {
mxl xli Ăvwx erh wigsrh tvsfpiq

w2 
 G

srwmhiv vizmwmxmrk Piwwsr 560 Egxmzmx} 50 Wgviir 62 

﻿  |  167



 Y
rmx :2:0 Irh Ewwiwwq

irx Wyq
q

ev} erh V
yfvmg> Jsvq

 E 

 Tvsfpiq
  Wxerhevh 

 Q
iixmrk3I|giihmrk 

 Ettvseglmrk 
 H

izipstmrk 
 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 5 
 :2II2F29 

 Wxyhirx wipigxw epp sj 
 xli gsvvigx glsmgiw 
 erh hsiw rsx wipigx 
 er} mrgsvvigx 
 glsmgiw2 

 𝑥𝑥 −
 3 =

 0 
 12 =

 4  𝑥𝑥 

 Wxyhirx wipigxw sri 
 sj xli gsvvigx 
 glsmgiw erh hsiw 
 rsx wipigx er} 
 mrgsvvigx glsmgiw2 
 Wxyhirx wipigxw fsxl 
 sj xli gsvvigx 
 glsmgiw erh sri 
 mrgsvvigx glsmgi2 

 Wxyhirx wipigxw sri sj 
 xli gsvvigx glsmgiw erh 
 sri mrgsvvigx glsmgi2 

 Wxyhirx srp} wipigxw 
 mrgsvvigx glsmgiw2 

 Wxyhirx wipigxw x{
s sv q

svi 
 mrgsvvigx glsmgiw {

mxl xli 
 gsvvigx glsmgiw2 

 Hmh rsx 
 exxiq

tx2 

 6 
 :2II2E28 

 4 ( 5 −
 2  𝑑𝑑 )

 Wxyhirxw {
ls wipigx 
 sv 

 4 ( 5 −
 8  𝑑𝑑 )

 q
e} lezi 

( 20 −
 8 ) 𝑑𝑑 

 srp} q
ypxmtpmih sri xivq

2 
 Wxyhirxw {

ls wipigx 
 q

e} lezi 
 2 ( 4  𝑑𝑑 +

 10 )
 gepgypexih iegl xivq

 
 {

mxlsyx gsrwmhivmrk xli 
 stivexmsr2 

 Hmh rsx 
 exxiq

tx2 
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 Y
rmx :2:0 Irh Ewwiwwq

irx Wyq
q

ev} erh V
yfvmg> Jsvq

 E 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 925 
 :2II2F2: 

 [
svo mw gsq

tpixi erh 
 gsvvigx2 

 $ 

 1 . 25 

 2 . 50 

 25 

 62 . 50 

 [
svo wls{

w gsrgitxyep 
 yrhivwxerhmrk erh q

ewxiv}0 
 {

mxl q
mrsv ivvsvw2 

 Wxyhirx {
vmxiw x{

s gsvvigx 
 viwtsrwiw erh sri mrgsvvigx 
 viwtsrwi2 

 [
svo wls{

w e 
 hizipstmrk fyx 
 mrgsq

tpixi gsrgitxyep 
 yrhivwxerhmrk0 {

mxl 
 wmkrmĂgerx ivvsvw2 

 Wxyhirx {
vmxiw sri 

 gsvvigx viwtsrwi erh 
 x{

s mrgsvvigx 
 viwtsrwiw2 

 [
ieo izmhirgi sj 

 yrhivwxerhmrk2 
 Hmh rsx 
 exxiq

tx2 

 926 
 :2II2E262E0 

 Q
T8 

 [
svo mw gsq

tpixi erh 
 gsvvigx2 

 1 . 25  𝑠𝑠 
 𝑚𝑚

 =
 1 . 25  𝑠𝑠 

 [
svo wls{

w gsrgitxyep 
 yrhivwxerhmrk erh q

ewxiv}0 
 {

mxl q
mrsv ivvsvw2 

 [
svo wls{

w e 
 hizipstmrk fyx 
 mrgsq

tpixi gsrgitxyep 
 yrhivwxerhmrk0 {

mxl 
 wmkrmĂgerx ivvsvw2 

 [
ieo izmhirgi sj 

 yrhivwxerhmrk2 
 Hmh rsx 
 exxiq

tx2 

 927 
 :2II2F2:0 

 Q
T7 

 Wxyhirx wyggiwwjypp} 
 erw{

ivw xli uyiwxmsr erh 
 mrgpyhiw e pskmgep erh 
 gsq

tpixi i|tperexmsr2 

 wpmgiw sj tm~~e 
 80 

 M gsyrxih 
 kvsytw sj 

 4 
 20 

 wpmgiw0 erh iegl kvsyt 
 ievrw 

 2 
 $25 

 G
svvigx erw{

iv {
mxl q

mrsv 
 ăe{

w mr i|tperexmsr2 

 Mrgsvvigx erw{
iv {

mxl pskmgep 
 erh gsq

tpixi i|tperexmsr2 

 Mrgsvvigx iuyexmsr0 fyx 
 gsvvigx wspyxmsr erh 
 i|tperexmsr2 

 Wxyhirxw q
eoiw e q

mrsv 
 ivvsv gepgypexmrk 

 2 
 100 ÷

 1 . 25 

 G
svvigx erw{

iv {
mxl 

 mrgsq
tpixi 

 i|tperexmsr2 

 Mrgsvvigx erw{
iv {

mxl 
 i|tperexmsr xlex 
 gsq

q
yrmgexiw tevxmep 

 yrhivwxerhmrk sj xli 
 wmxyexmsr2 

 Mrgsvvigx erw{
iv 

 {
mxl mrgsvvigx 

 i|tperexmsr sv 
 {

mxlsyx er 
 i|tperexmsr2 

 Hmh rsx 
 exxiq

tx2 
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 Y
rmx :2:0 Irh Ewwiwwq

irx Wyq
q

ev} erh V
yfvmg> Jsvq

 E 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 :25 
 :2II2G

2= 

 Wxyhirx {
vmxiw e 

 pskmgep erh gsq
tpixi 

 viwtsrwi2 

 Mx q
ierw xlex 

 ejxiv 
 he}w0 Oem 

 3 
 fmoih 

 oq
2 

 12 

 Pskmgep erh gsq
tpixi 

 viwtsrwi {
mxl q

mrsv 
 ăe{

w2 

 Mrgsq
tpixi viwtsrwi2 

 Viwtsrwi xlex gsq
q

yrmgexiw 
 wxyhirxwù tevxmep yrhivwxerhmrk sj 
 xli vipexmsrwlmt fix{

iir x{
s 

 zevmefpiw mr gsrxi|x2 

 Wxyhirxw {
ls {

vmxi xlex ejxiv 
 he}w Oem fmoih 

 oq
 q

e} 
 12 

 3 
 lezi vizivwih xli svhiv sj xli 
 gssvhmrexiw2 

 Mrgsvvigx 
 viwtsrwi2 

 Hmh rsx 
 exxiq

tx2 

 :26 
 :2II2G

2= 

 [
svo mw gsq

tpixi erh 
 gsvvigx2 

 [
svo wls{

w gsrgitxyep  
 yrhivwxerhmrk erh 
 q

ewxiv}0 {
mxl q

mrsv 
 ivvsvw2 

 Wxyhirx gsvvigxp} tpsxw 
 x{

s sj xli xlvii tsmrxw2 

 [
svo wls{

w e hizipstmrk fyx 
 mrgsq

tpixi gsrgitxyep 
 yrhivwxerhmrk0 {

mxl wmkrmĂgerx 
 ivvsvw2 

 Wxyhirx gsvvigxp} tpsxw sri sj xli 
 xlvii tsmrxw2 

 Wxyhirx vizivwiw xli 
 1 erh 

 𝑥𝑥 
 1  zepyiw jsv iegl tsmrx2 

 𝑦𝑦 

 [
ieo izmhirgi 

 sj 
 yrhivwxerhmrk2  Hmh rsx 

 exxiq
tx2 
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Unit   6.7,   Readiness   Check                        î

all  J

�

�

�

�

�

Point On   the   Number   Line    As   a   
Fraction   

As   a   
Decimal   

 P  

Q
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 î
Yrmx   :2;0   Viehmriww   Gligo                     Name   ______________________________________   îî

Complete   each   number   sentence   with   the   symbol   ,   ,   or   .  < > =  

  

  
  

Sneha   tracked   the   height   of   their   plant   as   it   grew   from   week   to   week.   

  

4.1   ____        4.2   ____     .51    4.3    ____        4.4 ____   .411 .51

  

5. Write   the   coordinates   of   each   point.     
  

  
    

Tsmrx  î Gssvhmrexiw  î

A 0, 0)(  

B   

C   

D   

6.1 After   one   week,   the   plant   was     inches   tall.   4   
Plot   this   point   and   label   it   .  F  

  
  

6.2 After   two   weeks,   the   plant   was   inches   tall.  5  
Plot   this   point   and   label   it   .  G  

  
  

6.3 What   does   point     mean   about   the   plant?  E  

 

﻿  |  175









 Unit 6.7, Readiness Check Summary 

!Qspcmfn!7!
 ,Wxerhevhw>  5.G.A.2, MP2  - 

 Xlmw uyiwxmsr mw mrxirhih xs wyvjegi {lex wxyhirxw epvieh} ors{ efsyx tpsxxmrk tsmrxw mr e 
 gssvhmrexi tperi xs vitviwirx e viep1{svph wmxyexmsr2 Mx epws ehhviwwiw e|iw xlex evi wgepih f} e zepyi 
 sxliv xler  2 Ew wxyhirxw i|tpemr xli qiermrk sj  tsmrx  mr gsrxi|x0 xli} viewsr efwxvegxp} erh  1  𝐸𝐸 
 uyerxmxexmzip}2Xlmw gsrxirx Ăvwx ettievw mr Piwwsr 56> Kvetl Xipitlsri0 {livi wxyhirxw mhirxmj} erh 
 mrxivtvix tsmrxw sr e kvetl xs erw{iv uyiwxmsrw efsyx wmxyexmsrw mr gsrxi|x0 mrgpyhmrk xli qiermrk sj 
 zepyiw xlex evi rikexmzi2 

 Suggested Next Steps:  Mj wxyhirxw wxvykkpi 2 2 2 
 Sr Tvsfpiq :250 gsrwmhiv vizmwmxmrk xlmw uyiwxmsr ew e gpeww fijsvi fikmrrmrk Piwwsr 562 
 Sr Tvsfpiq :260 gsrwmhiv lmklpmklxmrk xli ivvsv sj tpsxxmrk  mrwxieh sj  2 Ewo wxyhirxw ( 2 ,  10 ) ( 2 ,  5 )
 {lex ehzmgi xli} {syph kmzi xs wsqisri {ls qehi xlmw ivvsv2 
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 Yrmx :2;0 Irh1Yrmx Ewwiwwqirx> Jsvq E  Name ____________________________________ 

 4.  Complete each number sentence with the symbol  ,  , or  . 

 Use the number line if it helps you with your thinking. 

 ____  ____  ____  ____ 

 People use salt to melt snow and ice. Salt only melts ice 
 when the temperature is warmer than  °C. 

 5.1  Which temperature is warmer? Circle one. 

 °C  °C 

 Explain how you know. 

 5.2  Graph all the temperatures at which salt melts ice. 

 5.3  Write an inequality to describe all the temperatures,  , at which salt melts ice. 
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 Yrmx :2;0 Irh1Yrmx Ewwiwwqirx> Jsvq E  Name ____________________________________ 

 6.1  Plot and label each of these points. 

 6.2  Connect the points in order to create a polygon. 

 6.3  What is the length of the segment between 
 and  ? 

 On Saturday, Aba went for a walk and made a graph of the temperature outside at different times. 
 She started her walk at time  . 

 7.1  What was the temperature outside when Aba 
 started her walk? 

 7.2  The point  is on Aba’s graph. 
 What does this point tell us? 

 7.3  Aba walked for  hours. When Aba ended her 
 walk, it was  °C outside. 

 Add this point to her graph. 

 7.4  Write coordinates for a new point that would  rsx  make  sense in this situation. 

 Explain how you know it doesn’t make sense. 
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 Yrmx :2;0 Irh1Yrmx Ewwiwwqirx> Jsvq E 

 1.  B. ( 4 ,     –3 )

 2.  �  –1 
 �  0 
 �  2 

 3. 

 4. 
 3 
 2 >  – 

 3 
 2 

 –5 | | >  –4 .  5 | |

 – 
 5 
 3 <  – 

 3 
 5 

 –5 | | =  5 

 5.1  °C.  I|tperexmsrw zev}2  °C is higher  –5  –5 
 than  °C on a vertical number line, so  –10 
 it’s warmer. 

 5.2 

 5.3  (or equivalent)  𝑡𝑡 >  –10 

 6.1  See graph below. 

 6.2  See graph above. 

 6.3  units  7 

 7.1  °C  1 

 7.2  Viwtsrwiw zev}2  hours before Aba’s  5 
 walk began, it was  °C outside.  –     4 

 7.3 

 7.4  Viwtsrwiw zev}2 
 ǒ  because it cannot be two ( 2 ,     1 )

 different temperatures at the same 
 time. 

 because  ºC doesn't ( 1 ,     100 )  100 
 make sense on a winter day. 
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ubric: Form

 A 

!Dpoufou!Tuboebset!Tvn
n
bsz!

 6.EE.B.5 
 6.EE.B.6 

 6.EE.B.8 
 6.G

.A.3 
 6.N

S.C
.5 

 6.N
S.C

.6.C
 

 6.N
S.C

.7 
 6.N

S.C
.7.B 

 6.N
S.C

.8 

 2 
 5.3 

 5.2 
 6.2, 6.3 

 7 
 1, 3, 6.1, 7 

 4 
 5.1 

 6.2, 6.3 

!Qspcmfn
!2!

 (Standard:  6.N
S.C

.6.C
  ) 

 In this problem
, students plot points w

ith positive and negative coordinates in the coordinate plane. This problem
 corr esponds m

ost 
 directly to the w

ork students did in Lesson 9: Sand Dollar Search. 

 Suggested N
ext Steps:  If students struggle . . . 

 C
onsider asking students to describe in w

hat order of the 
 and 

 coordinates are w
ritten. 

 T  ư 
 U  ư 

 C
onsider revisiting Lesson 9, Activity 1, Screen 8. 

!Qspcmfn
!3!

 (Standard:  6.EE.B.5  ) 

 In this problem
, students determ

ine w
hether a value is a solution to an inequality. This problem

 corre sponds m
ost directly to the w

ork 
 students did in Lesson 8: Shira’s Solutions. 

 Suggested N
ext Steps:  If students struggle . . . 

 C
onsider asking students to graph and shade the given inequality on the num

ber line before com
paring the choices. 

 C
onsider revisiting Lesson 8, Activity 2, Screen 10. 
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rmx :2;0 Irh Ewwiwwq

irx Wyq
q

ev} erh V
yfvmg> Jsvq

 E 

 Problem
 5 

 (Standards:  :2R
W2G

2;2F0 :2II2F2<0 :2II2F2:0 Q
T7  ) 

 In this problem
, students w

rite and interpret inequalities to represent negative num
bers in context. They construct viable argum

ents to 
 support their understanding of com

paring negative values. This problem
 corresponds m

ost directly to the w
ork students did in 

 Lesson 4: Sub-Zero and Lesson 6: Tunnel Travels. 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider having students use a num

ber line to help them
 com

pare values. Suggest they use their second response to help w
rite 

 the inequality in the third problem
. 

 C
onsider revisiting Lesson 6, Activity 1, Screen 7. 

 Problem
 6 

 (Standards:  :2R
W2G

2:2G
0 :2K

2E270 :2R
W2G

2<0 Q
T;  ) 

 In this problem
, students m

ake use of structure w
hen they draw

 a polygon in the coordinate plane and determ
ine lengths and 

 distances betw
een points w

ith the sam
e first coordinate or the sam

e second coordinate. This problem
 corresponds m

ost directly to 
 the w

ork students did in Lesson 11: Polygon M
aker. 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider having students use their strategy from

 Problem
 1 to help w

ith graphing. Suggest they use the structure of the grid to find 
 the length of the segm

ent. 
 C

onside r revisiting Lesson 11: Practice Problem
s, Problem

 1, skipping points 
 and 

 . 
 𝐷𝐷

 
 𝐸𝐸 
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 E 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 7 
 :2R

W2G
2:2G

 

 [
svo mw gsq

tpixi erh  
 gsvvigx2 

 [
svo wls{

w gsrgitxyep  
 yrhivwxerhmrk erh 
 q

ewxiv}0 {
mxl q

mrsv 
 ivvsvw2 

 Wxyhirx gsvvigxp} 
 psgexiw jsyv sj xli 
 Ăzi zepyiw sr xli 
 ryq

fiv pmri2 

 [
svo wls{

w e 
 hizipstmrk fyx 
 mrgsq

tpixi gsrgitxyep 
 yrhivwxerhmrk0 {

mxl 
 wmkrmĂgerx ivvsvw2 

 Wxyhirx gsvvigxp} 
 psgexiw x{

s sv xlvii 
 sj xli Ăzi zepyiw sr 
 xli ryq

fiv pmri2 

 [
ieo izmhirgi sj 

 yrhivwxerhmrk2 

 Wxyhirx gsvvigxp} 
 psgexiw ~ivs sv sri 
 sj xli Ăzi zepyiw sr 
 xli ryq

fiv pmri2 

 Hmh rsx 
 exxiq

tx2 

 8 
 6.N

S.C
.7, 

 M
P6 

 [
svo mw gsq

tpixi erh 
 gsvvigx2 

 3  2 >
 –  3  2 

 |–5| >
 |–4 . 5| 

 –  5  3 <
 –  3  5 

 |–5| =
 5 

 [
svo wls{

w gsrgitxyep 
 yrhivwxerhmrk erh 
 q

ewxiv}0 {
mxl q

mrsv 
 ivvsvw2 

 Wxyhirx gsvvigxp} 
 gsq

tpixiw xlvii sj 
 xli jsyv ryq

fiv 
 wirxirgiw2 

 [
svo wls{

w e 
 hizipstmrk fyx 
 mrgsq

tpixi gsrgitxyep 
 yrhivwxerhmrk0 {

mxl 
 wmkrmĂgerx ivvsvw2 

 Wxyhirx gsvvigxp} 
 gsq

tpixiw x{
s sj xli

 jsyv ryq
fiv 

 wirxirgiw2 

 [
ieo izmhirgi sj 

 yrhivwxerhmrk2 

 Wxyhirx gsvvigxp} 
 gsq

tpixiw sri sj xli
 jsyv ryq

fiv 
 wirxirgiw2 

 Hmh rsx 
 exxiq

tx2 
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 E 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 :25 
 6.N

S.C
.6.C

, 
 M

P7 

 [
svo mw gsq

tpixi erh 
 gsvvigx2 

 [
svo wls{

w gsrgitxyep 
 yrhivwxerhmrk erh q

ewxiv}0 
 {

mxl q
mrsv ivvsvw2 

 Wxyhirx gsvvigxp} tpsxw 
 xlvii sj xli jsyv tsmrxw2 

 [
svo wls{

w e hizipstmrk 
 fyx mrgsq

tpixi gsrgitxyep 
 yrhivwxerhmrk0 {

mxl 
 wmkrmĂgerx ivvsvw2 

 Wxyhirx gsvvigxp} tpsxw x{
s 

 sj xli jsyv tsmrxw2 

 Wxyhirx vizivwiw xli 
 1 erh 

 T 
 zepyiw jsv iegl tsmrx2 

 U 

 [
ieo 

 izmhirgi sj 
 yrhivwxerhmrk2 

 Wxyhirx 
 gsvvigxp} tpsxw 
 sri sj xli jsyv 
 tsmrxw2 

 Hmh rsx 
 exxiq

tx2 

 :26 
 erh 
 :27 

 6.G
.A.3 

 and 
 6.N

S.C
.8 

 Wxyhirx wyggiwwjypp} 
 hve{

w e tsp}ksr erh 
 gsq

tyxiw xli pirkxl 
 fix{

iir tsmrxw 
 erh 

 ᴏ 
 2 

 ᴐ 

 ; yrmxw 

 [
svo wls{

w gsrgitxyep 
 yrhivwxerhmrk erh q

ewxiv}0 
 {

mxl q
mrsv ivvsvw2 

 Wxyhirxw {
ls {

vmxi  ʖ 
 q

e} lezi ehhih 
 erh 

 ʙ 
 2 

 ưʘ 
 Wxyhirxw {

ls {
vmxi  ʛ 

 q
e} lezi gsyrxih xli 

 ryq
fiv sj pexxmgi tsmrxw 

 mr fix{
iir 

 erh 
 2 

 ᴏ 
 ᴐ 

 Wxyhirxw {
ls {

vmxi  ʝ 
 q

e} lezi gsyrxih pexxmgi 
 tsmrxw erh mrgpyhih xli 
 irhtsmrxw2 

 [
svo wls{

w e hizipstmrk 
 fyx mrgsq

tpixi gsrgitxyep 
 yrhivwxerhmrk0 {

mxl 
 wmkrmĂgerx ivvsvw2 

 [
ieo 

 izmhirgi sj 
 yrhivwxerhmrk2  Hmh rsx 

 exxiq
tx2 
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 Name  ______________________________________ 

 This dot plot represents the shoe sizes of players on a soccer team. 

 1.1  List  things you know about the shoe 
 sizes by looking at the dot plot. 

 1.2  How many players have a shoe size of  ? 

 2.  This dot plot shows the number of hours  sixth  graders slept on a Saturday night.  ʗʕ 

 Decide whether each statement is true or false. 

 The most sleep a sixth grader got was  hours.  ʞ  �  True  �  False 

 Some students got  hours of sleep.  ʛ  �  True  �  False 

 Exactly half of the students slept  hours or less.  ʜ  �  True  �  False 

 3.  Plot and label these numbers on the number line. The first number has been plotted for you. 

 ʛ     ʘ 
 ʖ 
 ʗ 

 ʖ 
 ʙ  ʝ Ɲ  ʗʚ 
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 Yrmx :2<0 Viehmriww Gligo Wyqqev} 

 For teachers who choose to spread out the problems, consider assigning the following: 
 Problems 1 and 2 before Lesson 2 
 Problem 3 before Lesson 3 
 Problem 4 before Lesson 7 
 Problem 5 before Lesson 8 
 Problem 6 before Lesson 13 

 Problems 1 and 2 
 (Standards:  92QH2F260 QT;  ) 

 These problems are intended to surface students’ ability to make sense of information presented in a 
 dot plot (called a  in Grades 4–5). They  look for and make use of the structure seen in a dot 
 plot to answer questions about what is represented. This content first appears in Lesson 2, where 
 students are introduced to dot plots. 

 Wykkiwxih Ri|x Wxitw>  If students struggle . . . 
 On Problem 1, consider spending extra time during Lesson 2 asking students what they know 
 about each dot plot they see. It may be helpful to invite students to revisit their responses to this 
 question after Lessons 2–4, which focus on dot plots. 
 On Problem 2, consider revisiting this problem after Lesson 2, giving students time to revisit their 
 responses. 

 Problem 3 
 (Standards:  72RJ2E260 82QH2F28  ) 

 This problem is intended to surface what students already know about positioning fractions and 
 decimals on a number line. This content first appears in Lesson 3, where students create their own 
 dot plots, including non-whole number values. 

 Wykkiwxih Ri|x Wxitw>  If students struggle . . . 
 Consider revisiting this problem before Lesson 3 and inviting students to place each value in the 
 appropriate place on the number line and justifying their placement. 

﻿  |  207









 Yrmx :2<0 Uym~> Piwwsrw 5ô54 

 1.  B.  tickets  ʙ 

 2.  C. It was  ºF or more on  different days.  ʝʕ  ʖʕ 

 3. 

 4.1  Kanna. 

 The distances to the left of  and the distances  to the right of  on Arnav’s dot plot are  ʖʚ  ʖʚ 
 not equal, so his mean can’t be  .  ʖʚ 
 The total time it took Kanna to walk to school was  ʖʗ ⌐  ʖʘ ⌐  ʖʙ ⌐  ʖʝ ⌐  ʖʝ └  ʜʚ 
 minutes and  minutes.  ʜʚ ┌  ʚ └  ʖʚ 

 4.2  minutes  ʗ Ɲ  ʙ 

 5. 

 Hsx Tpsx E 

 Hsx Tpsx F 
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 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 5 

 4 
 Students w

ho selected  3 
 m

ay have calculated the 
 m

edian instead of the 
 m

ean. 

 Students w
ho selected  5 

 m
ay have calculated the 

 m
ean but did not include 

 . 
 0 

 6 
 ǒ 

 It w
as 

 ºF or 
 80 

 m
ore on  10 

 different days. 

 7 

 gsrgitxyep 
 yrhivwxerhmrk 

 E.g., Student graphs 
 eight or nine of the 
 data points correctly. 

 mrgsq
tpixi 

 yrhivwxerhmrk 

 E.g., Student graphs 
 one dot for every 
 value instead of the 
 num

ber of values 
 represented. 

 pmq
mxih 

 yrhivwxerhmrk 
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 U
nit 6.8, Q

uiz: Sum
m

ary and R
ubric 

 Problem
 

 Standard 
 M

eeting/Exceeding 
 Approaching 

 D
eveloping 

 Beginning 

 4 
 3 

 2 
 1 

 0 

 5 

 conceptual 
 understanding 

 Fsxl hsx tpsxw q
iix x{

s sj 
 xli xlvii gvmxivme2 

 I2k20 Wxyhirx gviexiw x{
s hsx 

 tpsxw xlex lezi ex piewx  five 
 tsmrxw iegl erh xli girxiv mw 
 evsyrh 

 0 fyx xli wtvieh sj 
 7 

 Hsx Tpsx F mw pevkiv xler xli 
 wtvieh sj Hsx Tpsx E2 

 Wxyhirx gviexiw e hsx tpsx 
 xlex girxivw evsyrh 

 erh 
 7 

 Hsx Tpsx E mw pevkiv xler Hsx 
 Tpsx F0 fyx xli} ywi piww xler 
 Ăzi tsmrxw2 

 incom
plete 

 understanding 

 Fsxl hsx tpsxw q
iix 

 sri sj xli xlvii 
 gvmxivme2 

 S
ri hsx tpsx q

iixw 
 x{

s sj xli xlvii 
 gvmxivme2 

 I2k20 Wxyhirx gviexiw 
 e hsx tpsx xlex 
 girxivw evsyrh  7 
 erh ywiw ex piewx Ăzi 
 tsmrxw2 

 lim
ited 

 understanding 

 I2k20 Wxyhirx gviexiw 
 x{

s hsx tpsxw xlex hs 
 rsx wexmwj} er} sj xli 
 kmzir viuymviq

irxw2 
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 Unit 6.8, End-Unit Assessment: Form A  Name  ____________________________________ 

 1.  What is the  median  of this data set? 

 A.  ʜ  B.  ʜ Ɲ  ʚ 

 C.  ʝ  D.  ʞ 

 A teacher is wondering if he assigns too much homework. 

 He asked his students how many hours they spent doing 
 homework last week. 

 Circle whether each statement below is true or false, or if 
 there is not enough information. 

 2.1  The teacher asked a total of  students.  ʙ  Xvyi  Jepwi  Rsx irsykl 
 mrjsvqexmsr 

 2.2  One student said they spent exactly  hours.  ʖʚ  Xvyi  Jepwi  Rsx irsykl 
 mrjsvqexmsr 

 2.3  No student said they spent more than  hours.  ʗʕ  Xvyi  Jepwi  Rsx irsykl 
 mrjsvqexmsr 

 2.4  More than half of his students said they spent less than  hours.  ʚ  Xvyi  Jepwi  Rsx irsykl 
 mrjsvqexmsr 

 3.  Dalia wrote down the number of miles she ran each day. 

 Calculate the  mean  distance Dalia ran. 
 Day  Distance 

 (miles) 

 Monday  ʗ Ɲ  ʚ 

 Tuesday  ʘ Ɲ  ʚ 

 Wednesday  ʚ 

 Thursday  ʗ 

 Friday  ʜ 
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 Yrmx :2<0 Irh1Yrmx Ewwiwwqirx> Jsvq E  Name  ____________________________________ 

 Two companies analyzed the hourly 
 wages for their employees. 

 Here are the results. 

 6.1  What is the median hourly wage for DesMobile?  ________ 

 6.2  Which company has higher wages? 

 Explain how you know. 

 6.3  Which company’s wages are more spread out? 

 Explain how you know. 

 7.  Create a dot plot with: 

 At least five points. 
 A median of  .  ʛ 
 A mean that is less than the median. 
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rmx :2<0 Irh Ewwiwwq

irx Wyq
q

ev} erh V
yfvmg> Jsvq

 E 

!Dpoufou!Tuboebset!Tvn
n
bsz!

 Wxerhevh 
 6.SP.A.2 

 6.SP.A.3 
 6.SP.B.4 

 6.SP.B.5 
 6.SP.B.5.A 

 6.SP.B.5.C
 

 Tvsfpiq
w 

 4.2 
 1, 5.2, 6.2, 6.3 

 2.2, 2.3, 2.4, 4.1, 7 
 6.2, 6.3 

 2.1 
 1, 3, 4.2, 5.1, 6.1, 7 

!Qspcmfn
!2!

 (Standards:  :2WT2E270 :2WT2F292G
  ) 

 In this problem
, students dem

onstrate their understanding of how
 to determ

ine the m
edian of a dot plot. This problem

 corresponds 
 m

ost directly to the w
ork students did in Lesson 11: Toy C

ars. 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider asking students to describe w

hat  q
ihmer  m

eans  m
athem

atically. 
 C

onsider revisiting Lesson 11, Activity 1, Screen 8. 

!Qspcmfn
!3!

 (Standards:  :2WT2F280 :2WT2F292E  ) 

 In this problem
, students interpret data visualized using a histogram

, including the num
ber of data points in the study and w

hat 
 inform

ation is and is not visible in a histogram
. This problem

 corresponds m
ost directly to the w

ork students did in Lesson 5: The Plot 
 Thickens. 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider asking students for w

hich statem
ents is a counterexam

ple possible. 
 C

onsider revisiting Lesson 5: Practice Problem
s, Problem

 2. Select one or tw
o to review

 based on class perform
ance on 

 the assessm
ent. 
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 E 

!Qspcmfn
!4!

 (Standard:  :2WT2F292G
  ) 

 In this problem
, students calculate the m

ean of a data set. This problem
 corresponds m

ost directly to the w
ork students did in Lesson 

 7: 
 Snack Tim

e and Lesson 8: Pop It! 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 C
onsider asking students to describe w

hat the m
ath term

  q
ier  represents m

athem
atically. 

 C
onsider revisit ing Lesson 7: Practice Problem

s, Problem
 4.1. 

!Qspcmfn
!5!

 (Standards:  :2WT2E260 :2WT2F280 :2WT2F292G
0 Q

T6  ) 

 In this problem
, students visualize data in a dot plot and to give quantitative m

easures of variability. They represent data using a dot 
 plot, thus reasoning abstractly and quantitatively. This problem

 corresponds m
ost directly to the w

ork students did in Lesson 3: 
 M

inim
um

 W
age and Lesson 13: Pum

pkin Patch. 

 Wykkiwxih R
i|x Wxitw>  If students struggle . . . 

 O
n Problem

 4.1, suggest they cross off values on the list as they plot them
. If they struggle w

ith Problem
 4.2, ask students to 

 describe w
hat each term

 m
eans m

athem
atically. 

 C
onsider revisiting Lesson 13, Activity 2, Screen 8. 
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 E 

!Qspcmfn
!6! :2WT2E270 :2WT2F292G

 

 Wykkiwxih R
i|x Wxitw> 

 m
ean absolute deviation 

!Qspcmfn
!7! :2WT2E270 :2WT2F290 :2WT2F292G

0 Q
T7 

 Wykkiwxih R
i|x Wxitw> 

!Qspcmfn
!8! :2WT2F280 :2WT2F292G

0 Q
T: 

 Wykkiwxih R
i|x Wxitw> 
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 7 
 4 

 3 . 5 

 825 

 826 
 5 

 7  9 
 4 
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ubric: Form

 A 

 Problem
 

 Standard 
 M

eeting/Exceeding 
 Approaching 

 D
eveloping 

 Beginning 

 4 
 3 

 2 
 1 

 0 

 5.1 
 ʖ Ɲ ʛ 

 ʘʖ 

 5.2 

 6.1 
 ʗʕ 

 ʘʕ 

 ʀʖʚ 

 ʀʙʕ 
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 E 

 Tvsfpiq
 

 Wxerhevh 
 Q

iixmrk3I|giihmrk 
 Ettvseglmrk 

 H
izipstmrk 

 Fikmrrmrk 

 8 
 7 

 6 
 5 

 4 

 :26 
 6.SP.A.3, 
 6.SP.B.5, 

 M
P3 

 C
orrect answ

er w
ith a 

 logical and com
plete 

 explanation using 
 evidence from

 the box 
 plots. 

 DesW
orks 

 The m
edian w

age for 
 DesW

orks is 
 an hour 

 $10 
 m

ore than the m
edian 

 w
age for DesM

obile. 

 C
orrect answ

er w
ith 

 m
inor flaw

s in 
 explanation. 

 Incorrect answ
er 

 w
ith logical and 

 evidence-based 
 explanation. 

 C
orrect answ

er w
ithout 

 using evidence from
 the 

 box plots. 

 Incorrect answ
er that 

 show
s partial 

 understanding of the 
 situation. 

 Incorrect answ
er w

ith 
 incorrect explanation or 
 or w

ithout an 
 explanation. 

 C
orrect answ

er w
ith no 

 explanation. 

 Did not 
 attem

pt. 

 :27 
 6.SP.A.3, 
 6.SP.B.5, 

 M
P3 

 C
orrect answ

er w
ith a 

 logical and com
plete 

 explanation using 
 evidence from

 the box 
 plots. 

 DesM
obile 

 The range of DesM
obile 

 em
ployees is 

 an 
 $30 

 hour and the range for 
 DesW

orks em
ployees is 

 an hour. This m
eans 

 $20 
 that the w

ages are m
ore 

 spread out. 

 C
orrect answ

er w
ith 

 m
inor flaw

s in 
 explanation. 

 Incorrect answ
er 

 w
ith logical and 

 evidence-based 
 explanation. 

 C
orrect answ

er w
ithout 

 using evidence from
 the 

 box plots. 

 Incorrect answ
er that 

 show
s partial 

 understanding of the 
 situation. 

 Incorrect answ
er w

ith 
 incorrect explanation or 
 or w

ithout an 
 explanation. 

 C
orrect answ

er w
ith no 

 explanation. 

 Did not 
 attem

pt. 

 ; 
 6.SP.B.4, 

 6.SP.B.5.C
, 

 M
P6 

 Dot plot m
eets all three 

 criteria. 
 Dot plot m

eets tw
o 

 of the three criteria.  Dot plot has a m
edian of 

 or a m
ean that is less 

 6  than the m
edian. 

 Dot plot has at least five 
 points. 

 Did not 
 attem

pt. 
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Lesson 4 Model Trains

Exit Ticket

© 2025 Amplify Education, Inc and its licensors. Amplify Desmos Math is based on curricula from Illustrative Mathematics (IM).

Name:                                     Date:         Period:       

3.04

Which train is faster? Show your thinking.

2 31 54

• I can calculate the speed of an object. 

• I can compare rates that are written in 
different units.

• I can determine which of two traveling 
objects is faster and explain my thinking.

2 31 54

How well did you understand the math in  
this lesson?

How did you feel about this lesson?

Reflect on the math from this lesson.

Train A:
300 centimeters in 20 seconds

Train B:
2 meters in 15 seconds

Train A. Responses vary. 

• Train A: 300 ÷ 20, or 15 centimeters per second
Train B: There are 100 centimeters in a meter, so  
Train B travels 200 centimeters in 15 seconds.  
200 ÷ 15, or 13   1 — 3    centimeters per second. 

15 centimeters per second is faster than  
13    1 — 3    centimeters per second.

• Train A is faster because it travels 6 meters in 
less time than Train B.

Train A

Meters Seconds

3 20

6 40

Train B

Meters Seconds

2 15

6 45

Exit Ticket PDFs are available for 
all lessons. Here are samples from 
Amplify Desmos Math New York, 
fully designed.

G
ra

de
 6

 
| 

E
xi

t 
T

ic
ke

ts
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*ÀÎÎÊÉ !ÃÀ¾ÆÇÄÎÏ

6.1 Cool-Downs

Complete the lesson using the student preview.

Identify how this lesson extends the learning from previous lessons, and how it prepares students

for future lessons.

Think about how you will introduce each new section within the lesson to engage students in the

task and maintain focus on the learning goals.

Determine the screens where you’ll use Pacing and Pause to bring the class together. What

questions will you ask on those screens?

Anticipate screens where students will struggle, then plan your response.

Consider how to use snapshots to select and present student thinking for class discussion.

Think about how you will use the results of previous Cool-Downs and student surveys to inform

your approach to this lesson.
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È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

¼¼¼¼¼¼¼¼¼

Determine 
the area of 
this shape.

q

ŰŰŰŰŰŰŰŰŰ Lesson 1: Exploring AreaLesson 1: Exploring AreaLesson 1: Exploring AreaLesson 1: Exploring AreaLesson 1: Exploring AreaLesson 1: Exploring AreaLesson 1: Exploring AreaLesson 1: Exploring AreaLesson 1: Exploring Area Determine the area of this shape.

Use the sketch tool to show your thinking.

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
Students will have more chances to develop their understanding of 
calculating area in Lesson 2.

 square units+0

¼¼¼¼¼¼¼¼¼

What is the 
area of this 
shape?

q

űűűűűűűűű Lesson 2: Area StrategiesLesson 2: Area StrategiesLesson 2: Area StrategiesLesson 2: Area StrategiesLesson 2: Area StrategiesLesson 2: Area StrategiesLesson 2: Area StrategiesLesson 2: Area StrategiesLesson 2: Area Strategies What is the area of this shape?

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle, consider checking in with individual students 
or review the cool-down as a class before Activity 1 in Lesson 3.

 square units+0
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È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

¼¼¼¼¼¼¼¼¼

Enter the 
base, height, 
and area of 
each 

Ê

ŲŲŲŲŲŲŲŲŲ Lesson 3: Parallelograms on a Lesson 3: Parallelograms on a Lesson 3: Parallelograms on a Lesson 3: Parallelograms on a Lesson 3: Parallelograms on a Lesson 3: Parallelograms on a Lesson 3: Parallelograms on a Lesson 3: Parallelograms on a Lesson 3: Parallelograms on a ……………………… Enter the base, height, and area of each parallelogram in the table.

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
Students will have more chances to determine bases, heights, and 
areas of parallelograms in Lesson 4.

:  units,  units,  square units
:  units,  units,  square units

S - . +,

T , - 0

¼¼¼¼¼¼¼¼¼

What is the 
area of this 
parallelogram
?

q

ųųųųųųųųų Lesson 4: Calculating Areas ofLesson 4: Calculating Areas ofLesson 4: Calculating Areas ofLesson 4: Calculating Areas ofLesson 4: Calculating Areas ofLesson 4: Calculating Areas ofLesson 4: Calculating Areas ofLesson 4: Calculating Areas ofLesson 4: Calculating Areas of……………………… What is the area of this parallelogram?

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle with this cool-down, consider reviewing this 
screen as a class before Lesson 6, or offering individual support 
where needed during Activity 1 of Lesson 6.

 square centimeters/.
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È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

È 2À¼¾ÃÀÍ +ÊÑÀÎ



ŰůŰůŰůŰůŰůŰůŰůŰůŰů Lesson 10: Polyhedra and ThLesson 10: Polyhedra and ThLesson 10: Polyhedra and ThLesson 10: Polyhedra and ThLesson 10: Polyhedra and ThLesson 10: Polyhedra and ThLesson 10: Polyhedra and ThLesson 10: Polyhedra and ThLesson 10: Polyhedra and Th………………………

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle, consider spending extra time during Activity 1 
of Lesson 11 where students name several different solids. Consider 
revisiting this cool-down as a class either before or after that 
activity, and inviting students to share which solid is neither a prism 
or a pyramid, and why.

Image solution



1. What is the 
surface area 
of this solid? 



ŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰ Lesson 11: Nets and Surface ALesson 11: Nets and Surface ALesson 11: Nets and Surface ALesson 11: Nets and Surface ALesson 11: Nets and Surface ALesson 11: Nets and Surface ALesson 11: Nets and Surface ALesson 11: Nets and Surface ALesson 11: Nets and Surface A……………………… 1. What is the surface area of this solid? 

Use the sketch tool if it helps you show your thinking.

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle to complete this cool-down, consider reviewing 
it as a class before Lesson 12, or offering individual support where 
needed during Lesson 12. Students need a solid understanding of 
how to calculate surface area before beginning Lesson 12.

1.  square units
2. Triangular prism

72



Here is the 
net for a 
triangular 
prism. 



ŰűŰűŰűŰűŰűŰűŰűŰűŰű Lesson 12: Surface Area OƵ oLesson 12: Surface Area OƵ oLesson 12: Surface Area OƵ oLesson 12: Surface Area OƵ oLesson 12: Surface Area OƵ oLesson 12: Surface Area OƵ oLesson 12: Surface Area OƵ oLesson 12: Surface Area OƵ oLesson 12: Surface Area OƵ o……………………… Here is the net for a triangular prism. 

1. If this net were folded, which polyhedron would it make?

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle with this cool-down, consider making time 
before the end assessment to explicitly review calculating surface 
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ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

area.

1. Image solution
2.  square units+02



Here are two 
patterns of 
take-out 
containers.



ŰŲŰŲŰŲŰŲŰŲŰŲŰŲŰŲŰŲ Lesson 13: Surface Area in CoLesson 13: Surface Area in CoLesson 13: Surface Area in CoLesson 13: Surface Area in CoLesson 13: Surface Area in CoLesson 13: Surface Area in CoLesson 13: Surface Area in CoLesson 13: Surface Area in CoLesson 13: Surface Area in Co……………………… Here are two patterns of take-out containers.

Which one uses more material?

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
During Practice Day 2, check in with students who struggle on this 
cool-down. Reasoning about surface area with non-rectangular and 
triangular shapes are not included in any assessment.

Pattern #1

0ÀÎËÊÉÎÀÎ Ñ¼ÍÔĻ

Pattern #1 uses more material. Pattern #1 uses about  
square inches of material, while pattern #2 uses about  
square inches of material.

+/.

2/

The bases in pattern #2 are less than half of the area of the 
bases in pattern #1. Pattern #2 also only has  rectangles, 
while pattern #1 has  rectangles.

-

.
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Weqtpi Viwtsrwiw

Xiegliv Qsziw

Weqtpi Viwtsrwiw

Wyttsvx jsv Jyxyvi Pievrmrk

1.5

1.33

12

3 3 = 9 4 2 = 8

¸̧̧̧̧̧̧̧̧
m

=========

Wyttsvx jsv Jyxyvi Pievrmrk

20

15

244  | 











Xiegliv Qsziw

Weqtpi Viwtsrwiw

Xiegliv Qsziw

Weqtpi Viwtsrwiw

Qepmo erh 
Pyoew iegl 
lezi e jmwl 
xero

555555555 Piwwsr 5> Iziv}he} Piwwsr 5> Iziv}he} Piwwsr 5> Iziv}he} Piwwsr 5> Iziv}he} Piwwsr 5> Iziv}he} Piwwsr 5> Iziv}he} Piwwsr 5> Iziv}he} Piwwsr 5> Iziv}he} Piwwsr 5> Iziv}he} ííííííííí Qepmo erh Pyoew iegl lezi e jmwl xero2 Qepmoùw xero lsphw  keppsrw2 
Pyoewùw xero lsphw  gytw2

52 Pefip iegl jmwl xero {mxl xli reqi sj xli tivwsr mx fipsrkw xs2

62 Erkipùw jmwl xero lsphw  pmxivw sj {exiv2 Ls{ hsiw mx gsqtevi xs 
Qepmoùw erh Pyoewùw xerowC

Wyttsvx jsv Jyxyvi Pievrmrk 
Mj wsqi wxyhirxw wxvykkpi0 gsrwmhiv vizmi{mrk xlmw uyiwxmsr ew e gpeww ex 
xli fikmrrmrk sj Piwwsr 62 Wxyhirxw {mpp riih xs yrhivwxerh {lmgl yrmxw 
vitviwirx pevkiv erh wqeppiv uyerxmxmiw mr Piwwsrw 6ô82

52 Xli pevkiv jmwl xero mw Qepmoùw ,  keppsrw-2 Xli wqeppiv jmwl xero mw 
Pyoewùw ,  gytw-2

62   pmxiv mw pevkiv xler  gyt erh wqeppiv xler  
keppsr2 Xlmw qierw Erkipùw jmwl xero mw pevkiv xler Pyoewùw jmwl xero erh 
wqeppiv xler Qepmoùw2

E fssowlipj 
mw  jiix 
{mhi2

666666666 Piwwsr 6> Qiewyvmrk Piwwsr 6> Qiewyvmrk Piwwsr 6> Qiewyvmrk Piwwsr 6> Qiewyvmrk Piwwsr 6> Qiewyvmrk Piwwsr 6> Qiewyvmrk Piwwsr 6> Qiewyvmrk Piwwsr 6> Qiewyvmrk Piwwsr 6> Qiewyvmrk ííííííííí E fssowlipj mw  jiix {mhi2

Ls{ qer} }evhw mw xlexC

Wyttsvx jsv Jyxyvi Pievrmrk
Mj wxyhirxw wxvykkpi0 tper xs iqtlewm~i xlmw {lir sttsvxyrmxmiw evmwi mr 
Piwwsr 72 Mx qe} fi liptjyp xs vizmi{ xlmw wgviir ew e gpeww fijsvi 
Piwwsr 7 erh mrzmxi wxyhirxw xs wlevi {lixliv xli ryqfiv sj }evhw 
wlsyph fi pevkiv sv wqeppiv xler xli ryqfiv sj jiix2

 }evhw
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Xiegliv Qsziw

Weqtpi Viwtsrwiw

Xiegliv Qsziw

Weqtpi Viwtsrwiw

Two 
pounds of 
grapes cost 
$5

999999999 Lesson 5: Two Unit RLesson 5: Two Unit RLesson 5: Two Unit RLesson 5: Two Unit RLesson 5: Two Unit RLesson 5: Two Unit RLesson 5: Two Unit RLesson 5: Two Unit RLesson 5: Two Unit R……………………… Two pounds of grapes cost .

Jordan says that's  pounds per dollar.
Emika says it's  pounds per dollar.

Which rate is correct?

5

2.5

0.4

Wyttsvx jsv Jyxyvi Pievrmrk
If students struggle, plan to emphasize this when opportunities arise in 
the following lesson. 

 pounds per dollar

. Pounds per dollar means how many pounds for  
dollar. Since  gets  pounds, dividing both numbers by  will get 

the pounds for  dollar: .

0.4

1

5 2 5

1
5
2
 = 0.4

A factory 
can make 
robots in 

 
seconds.

Complete

4

120

::::::::: Lesson 6: Using Unit Lesson 6: Using Unit Lesson 6: Using Unit Lesson 6: Using Unit Lesson 6: Using Unit Lesson 6: Using Unit Lesson 6: Using Unit Lesson 6: Using Unit Lesson 6: Using Unit ……………………… A factory can make  robots in  seconds.

Complete the table.

4 120

Wyttsvx jsv Jyxyvi Pievrmrk
If students struggle, plan to emphasize this when opportunities arise in 
Lesson 7, particularly on Screens 6–8.

 seconds750

 robots9

 seconds30
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Sample Responses

Teacher Moves

Sample Responses

Teacher Moves

Sample Responses

Students will continue to develop their understanding of calculating 
unknowns involving percentages in Lessons 10 and 11.

$48

It takes 
Emiliano 
minutes to 

lk

20

101010101010101010 Lesson 10: Solving Lesson 10: Solving Lesson 10: Solving Lesson 10: Solving Lesson 10: Solving Lesson 10: Solving Lesson 10: Solving Lesson 10: Solving Lesson 10: Solving ……………………… It takes Emiliano  minutes to walk  of the way to school.

How long does it take in total for Emiliano to walk to school?

20 80%

Support for Future Learning
If students struggle, consider reviewing the cool-down as a class before 
Practice Day 2 or offering individual support where needed during the 
practice day. This is the last lesson that focuses on calculating a whole 
given a part and a percentage.

  minutes25

Select all of 
the 
expressions 
that can be

111111111111111111 Lesson 11: Any PerLesson 11: Any PerLesson 11: Any PerLesson 11: Any PerLesson 11: Any PerLesson 11: Any PerLesson 11: Any PerLesson 11: Any PerLesson 11: Any Per……………………… Select all of the expressions that can be used to calculate  of .43% $26

Support for Future Learning
If students struggle, consider reviewing this screen as a class before 
Lesson 13 or offering individual support where needed during Lesson 
13 and Practice Day 2.

100
26

 · 43

100
43

 · 26
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Xiegliv Qsziw

Weqtpi Viwtsrwiw

Xiegliv Qsziw

Weqtpi Viwtsrwiw

Darryl rode 
 km out 

of his  
15

12

565656565656565656 Lesson 12: UnknowLesson 12: UnknowLesson 12: UnknowLesson 12: UnknowLesson 12: UnknowLesson 12: UnknowLesson 12: UnknowLesson 12: UnknowLesson 12: Unknow……………………… Darryl rode  km out of his  km goal.

What percent of his goal did he ride?

15 12

Wyttsvx jsv Jyxyvi Pievrmrk
If students struggle, consider reviewing this screen as a class before 
Lesson 13 or offering individual support where needed as students are 
making their posters. This is the last lesson that focuses explicitly on 
calculating any unknown percent.

125

What 
percent of 
people in 
the world

575757575757575757 Lesson 13: ApplyingLesson 13: ApplyingLesson 13: ApplyingLesson 13: ApplyingLesson 13: ApplyingLesson 13: ApplyingLesson 13: ApplyingLesson 13: ApplyingLesson 13: Applying……………………… What percent of people in the world do not have electricity?

Wyttsvx jsv Jyxyvi Pievrmrk
If some students struggle, consider offering individual support where 
needed during Practice Day 2. Students will not be directly assessed on 
situations involving a village of  people but should know how to 
calculate an unknown percent.

100

About 12.7
 or  people12 13
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ā

È

ā

È

ā

 scoops

 cups of 

flour make 

of a loaf of

Lesson 4: How Many in Each GLesson 4: How Many in Each GLesson 4: How Many in Each GLesson 4: How Many in Each GLesson 4: How Many in Each GLesson 4: How Many in Each GLesson 4: How Many in Each GLesson 4: How Many in Each GLesson 4: How Many in Each G………………………  cups of flour make  of a loaf of bread.

How much flour is needed for  whole loaf?

Students will have many more chances to develop their 
understanding of dividing by a unit fraction throughout the unit, 
particularly in Lesson 8. 

 cups

Use a tape 
diagram to 
determine the 
value of 

Lesson 5: How Many Groups? Lesson 5: How Many Groups? Lesson 5: How Many Groups? Lesson 5: How Many Groups? Lesson 5: How Many Groups? Lesson 5: How Many Groups? Lesson 5: How Many Groups? Lesson 5: How Many Groups? Lesson 5: How Many Groups? ……………………… Use a tape diagram to determine the value of .

Students will have more chances to calculate unknown numbers of 
groups in Lessons 6, 7, and 9.

 (or equivalent)

﻿  |  257





È Teacher Moves

ā Sample Responses

È Teacher Moves

ā Sample Responses

Calculate 

.

888888888 Lesson 8: Dividing by Unit FraLesson 8: Dividing by Unit FraLesson 8: Dividing by Unit FraLesson 8: Dividing by Unit FraLesson 8: Dividing by Unit FraLesson 8: Dividing by Unit FraLesson 8: Dividing by Unit FraLesson 8: Dividing by Unit FraLesson 8: Dividing by Unit Fra……………………… Calculate .

Support for Future Learning
If students struggle, plan to further develop these strategies when 
opportunities arise in Lesson 9. Consider spending extra time 
during the discussion on Screen 5 to surface strategies for dividing 
by a unit fraction.

Calculate 

.

999999999 Lesson 9: Two Strategies for DLesson 9: Two Strategies for DLesson 9: Two Strategies for DLesson 9: Two Strategies for DLesson 9: Two Strategies for DLesson 9: Two Strategies for DLesson 9: Two Strategies for DLesson 9: Two Strategies for DLesson 9: Two Strategies for D……………………… Calculate .

Support for Future Learning
If students struggle, consider reviewing this screen as a class 
before Lesson 10 or offering individual support where needed 
during that lesson. If students are struggling to divide fractions 
after Lesson 10, consider pausing and spending more time on each 
of the strategies from this lesson.

 (or equivalent)

Note: Student answers between  and  are marked 
correct.
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È

ā

È

ā

Calculate the 
value of each 
expression.

Lesson 10: Division of FractioLesson 10: Division of FractioLesson 10: Division of FractioLesson 10: Division of FractioLesson 10: Division of FractioLesson 10: Division of FractioLesson 10: Division of FractioLesson 10: Division of FractioLesson 10: Division of Fractio……………………… Calculate the value of each expression.

1. 

If students struggle, consider reviewing these questions as a class 
before the quiz or checking in with students individually during the 
Practice Day.

1. 

2.  (or equivalent)

The pair of 
scissors is 
how many 
times as long 

Lesson 11: Comparing FractioLesson 11: Comparing FractioLesson 11: Comparing FractioLesson 11: Comparing FractioLesson 11: Comparing FractioLesson 11: Comparing FractioLesson 11: Comparing FractioLesson 11: Comparing FractioLesson 11: Comparing Fractio……………………… The pair of scissors is how many times as long as the highlighter?

If students struggle, consider pausing and reviewing this screen as 
a class before the End Assessment. This is the last time students 
explicitly practice fraction division before the End Assessment.

 (or equivalent)

 Student answers between  and  are marked 
correct.
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ā Sample Responses

È Teacher Moves

ā Sample Responses

È Teacher Moves

ā Sample Responses

Materials (optional): Invite students to use the Hundredths Charts 
Supplement as they find helpful on this screen.

*(,1

Calculate 
..(, ,(0

666666666 Lesson 6: Using Area Models tLesson 6: Using Area Models tLesson 6: Using Area Models tLesson 6: Using Area Models tLesson 6: Using Area Models tLesson 6: Using Area Models tLesson 6: Using Area Models tLesson 6: Using Area Models tLesson 6: Using Area Models t……………………… Calculate ..(, ,(0

Support for Future Learning
Students will have more chances to develop their understanding of 
multiplying decimals in Lesson 7.

+*(3,

Calculate 
.+(0 *(,+

777777777 Lesson 7: Multiplying DecimalLesson 7: Multiplying DecimalLesson 7: Multiplying DecimalLesson 7: Multiplying DecimalLesson 7: Multiplying DecimalLesson 7: Multiplying DecimalLesson 7: Multiplying DecimalLesson 7: Multiplying DecimalLesson 7: Multiplying Decimal……………………… Calculate .+(0 *(,+

Support for Future Learning
Consider reviewing this problem as a class before Practice Day 1 or 
offering individual support where needed during the practice day. 
Students will need to be able to multiply decimals on the Quiz and 
End Assessment.

*(--0
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È

ā

È

ā

A movie is  seconds long.

Describe a situation related to 
this movie that could be

3(1/



Lesson 11: Dividing Decimals iLesson 11: Dividing Decimals iLesson 11: Dividing Decimals iLesson 11: Dividing Decimals iLesson 11: Dividing Decimals iLesson 11: Dividing Decimals iLesson 11: Dividing Decimals iLesson 11: Dividing Decimals iLesson 11: Dividing Decimals i……………………… A movie is  seconds long.

Describe a situation related to this movie that could be represented by 
the expression .

3(1/

3(1/ B ,(/

If students struggle, consider reviewing this screen as a class 
before Lesson 12 or offering individual support where needed 
during Practice Day 2.

-(3


The 
DesWagon 
Classic can 
hold +,(.



Lesson 12: Operations With DLesson 12: Operations With DLesson 12: Operations With DLesson 12: Operations With DLesson 12: Operations With DLesson 12: Operations With DLesson 12: Operations With DLesson 12: Operations With DLesson 12: Operations With D……………………… The DesWagon Classic can hold  gallons of gas.

How much more would it cost to fill up a tank of gas in Hawaii than in 
Mississippi?

+,(.

Students will have more chances to practice using decimal 
operations in Practice Day 2.

+0(+,
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È

ā

È

ā

È

On average, families that 
make about  per year 
spend  of their income on 
food

+/***

-0

Lesson 13: Percentages as DeLesson 13: Percentages as DeLesson 13: Percentages as DeLesson 13: Percentages as DeLesson 13: Percentages as DeLesson 13: Percentages as DeLesson 13: Percentages as DeLesson 13: Percentages as DeLesson 13: Percentages as De……………………… On average, families that make about  per year spend  of 
their income on food.

On average, families that make about  per year spend  of 
their income on food.

1. Which group spends more money on food?

+/*** -0

+1/*** 2

Calculating percentages of numbers will not be assessed on the 
End Assessment.

1. The families that make  per year spend more on food.
2. 

+1/ ***

2 0**

What is the 
least common 
multiple of 
and ?

+*

0

Lesson 14: Investigating LeasLesson 14: Investigating LeasLesson 14: Investigating LeasLesson 14: Investigating LeasLesson 14: Investigating LeasLesson 14: Investigating LeasLesson 14: Investigating LeasLesson 14: Investigating LeasLesson 14: Investigating Leas……………………… What is the least common multiple of  and ?+* 0

If students struggle, plan to emphasize this when opportunities 
arise in Lesson 15, particularly in Activity 2.

-*

What is the 
greatest 
common 
factor of ,.

Lesson 15: Investigating GreaLesson 15: Investigating GreaLesson 15: Investigating GreaLesson 15: Investigating GreaLesson 15: Investigating GreaLesson 15: Investigating GreaLesson 15: Investigating GreaLesson 15: Investigating GreaLesson 15: Investigating Grea……………………… What is the greatest common factor of  and ?

Use the sketch tool if it helps you with your thinking.

,. .*

﻿  |  269





If students struggle, consider reviewing this screen as a class 
before Practice Day 2. Students will need to know how to determine 
the greatest common factor of two numbers on the End 
Assessment.

2
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222222222

Lesson 1: Reasoning Lesson 1: Reasoning Lesson 1: Reasoning Lesson 1: Reasoning Lesson 1: Reasoning Lesson 1: Reasoning Lesson 1: Reasoning Lesson 1: Reasoning Lesson 1: Reasoning ………………………

Students will have more chances to develop their understanding of 
representing equations with tape diagrams in Lesson 2.

Image solution

Yasmine is biking  miles 
to her friend's house. 
After she biked  miles, 

5

2

m

Lesson 2: Tape DiagrLesson 2: Tape DiagrLesson 2: Tape DiagrLesson 2: Tape DiagrLesson 2: Tape DiagrLesson 2: Tape DiagrLesson 2: Tape DiagrLesson 2: Tape DiagrLesson 2: Tape Diagr……………………… Yasmine is biking  miles to her friend's house. After she biked  miles, 
she had  miles left to go.

1. Which equation matches this situation?

5 2

��

Students will have more chances to connect situations and equations in 
Lesson 5.

1.  

2. Responses vary. The solution to this equation is the number of miles 
Yasmine still has before she gets to her friend’s house.

2 + x= 5

¸̧̧̧̧̧̧̧̧

Here is a 
balanced 
hanger.

m

Lesson 3: IntroductioLesson 3: IntroductioLesson 3: IntroductioLesson 3: IntroductioLesson 3: IntroductioLesson 3: IntroductioLesson 3: IntroductioLesson 3: IntroductioLesson 3: Introductio……………………… Here is a balanced hanger.

1. Which equation does this hanger represent?

If students struggle to connect equations and hangers, consider 
reviewing this screen before beginning Lesson 4. Students will have 
more chances to develop their understanding of solving equations in 
Lesson 4. 
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72 Xlivi {ivi  tsyrhw sj fpyifivvmiw ex xli tevx} fijsvi M evvmzih2

¸̧̧̧̧̧̧̧̧

Sverkiw 
gswx  
tiv tsyrh2

m

Piwwsr :> MrxvshygxmsPiwwsr :> MrxvshygxmsPiwwsr :> MrxvshygxmsPiwwsr :> MrxvshygxmsPiwwsr :> MrxvshygxmsPiwwsr :> MrxvshygxmsPiwwsr :> MrxvshygxmsPiwwsr :> MrxvshygxmsPiwwsr :> Mrxvshygxmsííííííííí Sverkiw gswx  tiv tsyrh2

[lex mw xli gswx sj  tsyrhw sj sverkiwCx

Mj wxyhirxw wxvykkpi0 tper xs iqtlewm~i xlmw {lir sttsvxyrmxmiw evmwi mr 
Piwwsr 570 tevxmgypevp} sr wgviirw {livi wxyhirxw wipigx er iuyexmsr xs 
vitviwirx e vipexmsrwlmt2

x

¸̧̧̧̧̧̧̧̧

Wipigx  
i|tviwwmsrw 
xlex evi 
iuymzepirx
m

Piwwsr ;> Iuymzepirx Piwwsr ;> Iuymzepirx Piwwsr ;> Iuymzepirx Piwwsr ;> Iuymzepirx Piwwsr ;> Iuymzepirx Piwwsr ;> Iuymzepirx Piwwsr ;> Iuymzepirx Piwwsr ;> Iuymzepirx Piwwsr ;> Iuymzepirx ííííííííí Wipigx  i|tviwwmsrw xlex evi iuymzepirx xs 2

Ywi xli woixgl xssp mj mx liptw }sy {mxl }syv xlmromrk2

n

Mj wxyhirxw wxvykkpi0 tper xs iqtlewm~i xlmw {lir sttsvxyrmxmiw evmwi mr 
Piwwsr <0 tevxmgypevp} mr Egxmzmx} 5 {livi wxyhirxw wipigx {lmgl 
vigxerkpiw evi iuymzepirx2

n n
n n
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¸̧̧̧̧̧̧̧̧

Determine 
the value of 
these 
expressions

n

Lesson 11: ExponeLesson 11: ExponeLesson 11: ExponeLesson 11: ExponeLesson 11: ExponeLesson 11: ExponeLesson 11: ExponeLesson 11: ExponeLesson 11: Expone……………………… Determine the value of these expressions.

 

If students struggle, consider spending extra time during Lesson 12 
discussing order of operations when students are evaluating 
expressions with exponents and variables.

 
 

¸̧̧̧̧̧̧̧̧

What is the 
value of 
when

x
x

n

Lesson 12: ExponeLesson 12: ExponeLesson 12: ExponeLesson 12: ExponeLesson 12: ExponeLesson 12: ExponeLesson 12: ExponeLesson 12: ExponeLesson 12: Expone……………………… What is the value of  when ?

Draw a diagram if it helps you with your thinking.

x x

If students struggle, consider reviewing this screen as a class before 
Practice Day 2 or offering individual support where needed during the 
practice day. Students will need to be able to evaluate expressions at 
specific values of their variables on the End Assessment.

Å
Which 
equation 
describes 
the same
m

Lesson 13: Stories Lesson 13: Stories Lesson 13: Stories Lesson 13: Stories Lesson 13: Stories Lesson 13: Stories Lesson 13: Stories Lesson 13: Stories Lesson 13: Stories ……………………… Which equation describes the same relationship as this table?

If students struggle, plan to emphasize this when opportunities arise in 
Lesson 15. Consider spending extra time on the card sort making 
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*ÀÎÎÊÉ !ÃÀ¾ÆÇÄÎÏ

6.7 Cool-Downs

Complete the lesson using the student preview.

Identify how this lesson extends the learning from previous lessons, and how it prepares students for future lessons.

Think about how you will introduce each new section within the lesson to engage students in the task and maintain

focus on the learning goals.

Determine the screens where you’ll use Pacing and Pause to bring the class together. What questions will you ask on

those screens?

Anticipate screens where students will struggle, then plan your response.

Consider how to use snapshots to select and present student thinking for class discussion.

Think about how you will use the results of previous Cool-Downs and student surveys to inform your approach to this

lesson.
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È Teacher Moves

ā Sample Responses

È Teacher Moves

ā Sample Responses

1. Write a 
sentence 
comparing 
the two 

2. Order these 
numbers from 
greatest to 
least.

­

333333333 Lesson 3: Comparing NumbersLesson 3: Comparing NumbersLesson 3: Comparing NumbersLesson 3: Comparing NumbersLesson 3: Comparing NumbersLesson 3: Comparing NumbersLesson 3: Comparing NumbersLesson 3: Comparing NumbersLesson 3: Comparing Numbers 1. Write a sentence comparing the two numbers shown on the number line.

Support for Future Learning
If students struggle to order the numbers from greatest to least, plan to emphasize this 
when opportunities arise in Lesson 4. For example, spend extra time during the warm-up 
discussing writing the numbers from greatest to least.

1.   is greater than  because it is farther to the right on the 
number line.

2. From greatest to least: , , , , 

.(/ \,(1

-(+ ,(/
.
+
 \,(/ \-

Order these elevations from 
highest to lowest.

­

444444444 Lesson 4: Positive and NegativLesson 4: Positive and NegativLesson 4: Positive and NegativLesson 4: Positive and NegativLesson 4: Positive and NegativLesson 4: Positive and NegativLesson 4: Positive and NegativLesson 4: Positive and NegativLesson 4: Positive and Negativ……………………… Order these elevations from highest to lowest.

Support for Future Learning
If students struggle to order the elevations, consider reviewing this screen as a class 
before Practice Day 1 or offering individual support where needed during the practice 
day. Pay particular attention to Problems 11 and 12, which involve ordering elevations and 
temperatures.

From highest elevation to lowest elevation:

•  meters
•  meters

•  meters
•  meters

2

*

\/

\+,
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È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

Here is an 
inequality and 
its graph.



ŷŷŷŷŷŷŷŷŷ Lesson 8: Solutions of InequalLesson 8: Solutions of InequalLesson 8: Solutions of InequalLesson 8: Solutions of InequalLesson 8: Solutions of InequalLesson 8: Solutions of InequalLesson 8: Solutions of InequalLesson 8: Solutions of InequalLesson 8: Solutions of Inequal……………………… Here is an inequality and its graph.

Select ¼ÇÇ of the numbers that are solutions.

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle to determine solutions to the inequality, consider reviewing this 
screen as a class before Practice Day 2 or offering individual support where needed 
during the practice day.

• 
• 
• 

0

5

20

Drag the sand 
dollars to 
these 
locations:

−3, 4

1, −2

ŸŸŸŸŸŸŸŸŸ Lesson 9: Points in the CoordiLesson 9: Points in the CoordiLesson 9: Points in the CoordiLesson 9: Points in the CoordiLesson 9: Points in the CoordiLesson 9: Points in the CoordiLesson 9: Points in the CoordiLesson 9: Points in the CoordiLesson 9: Points in the Coordi……………………… Drag the sand dollars to these locations:

−3, 4

1, −2

−5, 0

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
Students will have more chances in the upcoming lessons to develop their understanding 
of plotting points in the coordinate plane, particularly in Lessons 10 and 11.

Image solution
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È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

Drag the 
points to 
these 
locations:

−10, 4

−10, −4

ŰůŰůŰůŰůŰůŰůŰůŰůŰů Lesson 10: Practice PlottingLesson 10: Practice PlottingLesson 10: Practice PlottingLesson 10: Practice PlottingLesson 10: Practice PlottingLesson 10: Practice PlottingLesson 10: Practice PlottingLesson 10: Practice PlottingLesson 10: Practice Plotting Drag the points to these locations:

−10, 4

−10, −4

2, −6

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle with plotting points, plan to emphasize this when opportunities arise 
in Lesson 11. Consider spending extra time during the warm-up inviting students to 
choose a random point, then entering the coordinates of that point in the table to 
practice the connection between coordinates and points on the graph.

Image solution

¼¼¼¼¼¼¼¼¼

Enter 
coordinates 
for point  to 
complete the

D

Ê

ŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰ Lesson 11: Polygons in the PlaLesson 11: Polygons in the PlaLesson 11: Polygons in the PlaLesson 11: Polygons in the PlaLesson 11: Polygons in the PlaLesson 11: Polygons in the PlaLesson 11: Polygons in the PlaLesson 11: Polygons in the PlaLesson 11: Polygons in the Pla……………………… Enter coordinates for point  to complete the rectangle.D

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle to determine the missing coordinate pair or the length, consider 
reviewing this screen as a class before Practice Day 2 or offering individual support 
where needed during the practice day.

!ÊÊÍ¿ÄÉ¼ÏÀÎĽ  

*ÀÉÂÏÃĽ  units

−2, 5

8
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6.8 Cool-Downs

Complete the lesson using the student preview.

Identify how this lesson extends the learning from previous lessons, and how it prepares students

for future lessons.

Think about how you will introduce each new section within the lesson to engage students in the

task and maintain focus on the learning goals.

Determine the screens where you’ll use Pacing and Pause to bring the class together. What

questions will you ask on those screens?

Anticipate screens where students will struggle, then plan your response.

Consider how to use snapshots to select and present student thinking for class discussion.

Think about how you will use the results of previous Cool-Downs and student surveys to inform

your approach to this lesson.
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È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

È 2À¼¾ÃÀÍ +ÊÑÀÎ



ŰŰŰŰŰŰŰŰŰ Lesson 1: Asking Questions, CoLesson 1: Asking Questions, CoLesson 1: Asking Questions, CoLesson 1: Asking Questions, CoLesson 1: Asking Questions, CoLesson 1: Asking Questions, CoLesson 1: Asking Questions, CoLesson 1: Asking Questions, CoLesson 1: Asking Questions, Co………………………

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle, plan to emphasize numerical and categorical 
data when opportunities arise in Lesson 2. Consider asking 
students on Screen 2 if hours of phone usage is numerical or 
categorical data and why.

Image solution



This dot plot 
shows the 
ages of 
students in a 



űűűűűűűűű Lesson 2: Visualizing Data WitLesson 2: Visualizing Data WitLesson 2: Visualizing Data WitLesson 2: Visualizing Data WitLesson 2: Visualizing Data WitLesson 2: Visualizing Data WitLesson 2: Visualizing Data WitLesson 2: Visualizing Data WitLesson 2: Visualizing Data Wit……………………… This dot plot shows the ages of students in a dance class.

Based on the dot plot, do you agree with each of the following 
statements?

1. There are  students in the class.7

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
Students will have more chances to develop their understanding of 
interpreting dot plots in Lessons 3 and 4.

1. Disagree
2. Agree



ŲŲŲŲŲŲŲŲŲ Lesson 3: Creating Dot PlotsLesson 3: Creating Dot PlotsLesson 3: Creating Dot PlotsLesson 3: Creating Dot PlotsLesson 3: Creating Dot PlotsLesson 3: Creating Dot PlotsLesson 3: Creating Dot PlotsLesson 3: Creating Dot PlotsLesson 3: Creating Dot Plots

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
Consider reviewing this cool-down as a class before Practice Day 1 
or offering individual support where needed during the practice 
day. 

Students will have many more opportunities to analyze dot plots, 
but this is the last time students will be formally asked to create a 
dot plot by hand in this section of lessons.
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ā Sample Responses

È Teacher Moves

ā Sample Responses

È Teacher Moves

ā Sample Responses

È Teacher Moves

Image solution

Which dot plot has a center at 
 and the smallest spread?3

p

444444444 Lesson 4: Comparing Dot PlotsLesson 4: Comparing Dot PlotsLesson 4: Comparing Dot PlotsLesson 4: Comparing Dot PlotsLesson 4: Comparing Dot PlotsLesson 4: Comparing Dot PlotsLesson 4: Comparing Dot PlotsLesson 4: Comparing Dot PlotsLesson 4: Comparing Dot Plots Which dot plot has a center at  and the smallest spread?3

Support for Future Learning
Students will have more chances to develop their understanding of 
center and spread throughout the unit.

Image solution

¼¼¼¼¼¼¼¼¼

This 
histogram 
shows the 
minimum 

q

555555555 Lesson 5: Introduction to HistLesson 5: Introduction to HistLesson 5: Introduction to HistLesson 5: Introduction to HistLesson 5: Introduction to HistLesson 5: Introduction to HistLesson 5: Introduction to HistLesson 5: Introduction to HistLesson 5: Introduction to Hist……………………… This histogram shows the minimum wages of all  states in 2020.

How many states have a minimum hourly wage of at least ?

50

$12

Support for Future Learning
If students struggle, plan to emphasize this when opportunities 
arise in Lesson 6, particularly as students are making sense of the 
two histograms in Activity 1.

 states7

¼¼¼¼¼¼¼¼¼

666666666 Lesson 6: Creating HistogramsLesson 6: Creating HistogramsLesson 6: Creating HistogramsLesson 6: Creating HistogramsLesson 6: Creating HistogramsLesson 6: Creating HistogramsLesson 6: Creating HistogramsLesson 6: Creating HistogramsLesson 6: Creating Histograms

Support for Future Learning 
If students struggle, consider reviewing this cool-down as a class 
before Practice Day 1 or offering individual support where needed 
during the practice day. This is the last lesson that focuses 
explicitly on either interpreting or creating histograms.
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ā Sample Responses

È Teacher Moves

ā Sample Responses

Image solution

¼¼¼¼¼¼¼¼¼

Here is how 
many cookies 
Aditi ate for 
snack one 

Ê

777777777 Lesson 7: Introduction to the Lesson 7: Introduction to the Lesson 7: Introduction to the Lesson 7: Introduction to the Lesson 7: Introduction to the Lesson 7: Introduction to the Lesson 7: Introduction to the Lesson 7: Introduction to the Lesson 7: Introduction to the ……………………… Here is how many cookies Aditi ate for snack one week.

Support for Future Learning
Students will have more chances to develop their understanding of 
the mean in Lesson 8.

 cookies4
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È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ



These dot 
plots show 
the number of 
text 



ŷŷŷŷŷŷŷŷŷ Lesson 8: Sum of the DeviationsLesson 8: Sum of the DeviationsLesson 8: Sum of the DeviationsLesson 8: Sum of the DeviationsLesson 8: Sum of the DeviationsLesson 8: Sum of the DeviationsLesson 8: Sum of the DeviationsLesson 8: Sum of the DeviationsLesson 8: Sum of the Deviations These dot plots show the number of text messages sent by different 
students over  days.

Whose data set has a mean of ?

6

6

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle, consider reviewing this screen as a class 
before the quiz or offering individual support where needed during 
Practice Day 1.

Polina

Explanations vary.

The sum of the absolute deviations on the left of  is  for 
Polina’s data. The sum of the absolute deviations on the right 
of  is also  for Polina’s data, so the mean of her data is .

6 4

6 4 6

If I find the sums of the distances from  for Rishi's data, I get 
 for the left sum and  for the right sum. Since these aren't 

equal, the mean of Rishi's data isn't . 

6

14 6

6
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È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

È 2À¼¾ÃÀÍ +ÊÑÀÎ

ā 1¼ÈËÇÀ 0ÀÎËÊÉÎÀÎ

¼¼¼¼¼¼¼¼¼

 students 
shared the 
age of their 
family's pet

10

q

ŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰŰ Lesson 11: Introducing the MeLesson 11: Introducing the MeLesson 11: Introducing the MeLesson 11: Introducing the MeLesson 11: Introducing the MeLesson 11: Introducing the MeLesson 11: Introducing the MeLesson 11: Introducing the MeLesson 11: Introducing the Me………………………  students shared the age of their family's pet.

What is the median age of these students’ pets?

Make a dot plot if it helps you with your thinking.

10

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle, plan to emphasize this when opportunities 
arise in Lessons 13 and 14.

 years6

¼¼¼¼¼¼¼¼¼

Ricardo got 
the following 
scores on his 
five class 

p

ŰűŰűŰűŰűŰűŰűŰűŰűŰű Lesson 12: Comparing MeasuLesson 12: Comparing MeasuLesson 12: Comparing MeasuLesson 12: Comparing MeasuLesson 12: Comparing MeasuLesson 12: Comparing MeasuLesson 12: Comparing MeasuLesson 12: Comparing MeasuLesson 12: Comparing Measu……………………… Ricardo got the following scores on his five class assignments: 
.

1. Which statement is true about this data set?

87, 90, 0, 95, 100

1ÐËËÊÍÏ ÁÊÍ $ÐÏÐÍÀ *À¼ÍÉÄÉÂ
If students struggle, plan to emphasize this when opportunities 
arise in Lesson 16, where students consider which measure of 
center to use to compare two data sets.

1. The median is greater than the mean.

2. Responses and explanations vary.
Median because Ricardo did really well on  of his  
assignments, so reporting the median makes more sense.

4 5

Mean because otherwise the assignment that Ricardo did 
badly on won’t really be included.
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For more information visit amplify.com
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