


































Figure 1: Key features of instructionally relevant Spanish literacy assessments (continued)

Features Details Examples/Notes

Strong technical adequacy Should include information about:

• Reliability: Consistency of scores 
across alternate test forms, 
measurement occasions, raters, and/
or between items and overall score.

• Criterion validity: Extent to which 
performance on measure of interest 
is related to performance on other 
similar measures.

• Classification accuracy: 
Consistency with which scores 
on screening assessment classify 
students and predict a decision 
regarding performance on an 
outcome assessment.

• Generalizability: Extent to which 
reliability, validity, and classification 
accuracy generalize to other 
demographic groups of students.

Reliability (alternate-form, test-rest, 
interrater, and/or internal consistency)

Criterion validity (concurrent, predictive)

Classification accuracy (sensitivity, 
specificity, accuracy, Area Under 
the Curve)

Appropriateness of tasks Tasks used to measure Spanish literacy 
skills should be appropriate for:

• The construct being assessed.

• Age/skill level of students 
being assessed.

Phonological awareness in Spanish will 
focus on syllable awareness and phoneme 
awareness (in line with the Science of 
Reading; Guilamo, 2021).

Tasks should be sufficiently sensitive to 
measure skills and detect change, even 
among the youngest learners.

Brief, easy, and efficient 
to administer

Tasks should be:

• Brief in duration, because all students 
should be assessed.

• Efficient with respect to the time, 
personnel, and resources required 
to administer the assessments and 
interpret results.

• Easy to administer, because minimal 
training is required to administer the 
assessments using standardized 
administration procedures 
(Deno, 2003).

Items are scripted for the examiner and 
scoring is well specified.

Each subtest is no more than 
3 minutes long.
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Future directions
mCLASS Lectura has many strengths and has undergone a rigorous development 
process, but there will always be more research that needs to be completed. In the 
future, we will continue gathering validity evidence, including predictive validity 
and concurrent validity, with other important outcome measures such as state 
achievement tests and tests of overall reading achievement. Moreover, we have 
systematically developed a set of progress monitoring forms for each grade level 
and are in the process of gathering empirical evidence that they are sensitive to 
incremental change and provide reliable estimates of student growth in key Spanish 
literacy skills (Baker et al., 2010, 2012; Baker et al., 2011).

It will also be important to continue validating mCLASS Lectura as a dyslexia 
screening tool, as dyslexia in students who are bilingual and biliterate is not well 
understood. Our efforts to gather preliminary validity evidence for mCLASS Lectura 
as a dyslexia screening tool include simultaneously administering other measures 
typically used in dyslexia screening, such as the Analisis de Palabras (Word Analysis) 
subtests of the Woodcock-Muñoz Language Survey (Woodcock, Alvardo, Schank, 
Mather, Wendling, & Muñoz-Sandoval, 2017) and the Clinical Evaluation of Language 
Fundamentals (CELF; Wiig et al., 2013), which is designed to help educators 
determine whether additional testing is needed to identify a disorder. Additionally, 
we will conduct predictive validity studies to explore the relationships between 
performance on mCLASS Lectura and later identification of dyslexia.
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